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     >> Hi there.  Can everyone on the phone hear us?  
     >> Will you please call the roll and we'll [inaudible].  
     >> Yes.  Angie Blackwell.  
     >> Present.  
     >> Katy Brooks.  
     >> Present.  
     >> Peter Buckley.  
     >> Here.  
     >> Anne Kubisch.  
     >> Here.  
     >> George Mendoza.  
     >> Here.  
     >> Meg Miller.  
     >> Here.  
     >> Kali Thorne Ladd.  [Inaudible].  
     >> She's running late.  
     >> Early learning system director, Miriam Calderon.  
     >> Present.  
     >> OHC director Margaret Salazar.  
     >> Enormous on the wall behind us.  
     [Laughter] 
     >> House authority director Pat Allen.  And Liesl Wendt.  
     >> Liesl will be here in about 15 minutes.  
     >> Okay.  
     >> [Inaudible] 
     >> Okay.  Thank you, Candace.  Thank you for joining us.  So we have some people running late.  
     So what we wanted to do to start off the meeting ‑‑ [indiscernible].  Carey is going to be helping facilitate.  
     So we want to start off today by doing ‑‑ just sort of go around the table and talk about what is going on in your area, whether that's geographic area, an area of work and expertise professionally, and as it relates to [inaudible] with the system that we are all committed to.  
     So how about if I just start this way and ask Peg.  
     >> Well, I actually just got back from a big child abuse meeting in San Diego, an international child abuse meeting.  It's tough duty to have to go to San Diego in January, but I [indiscernible].  
     >> Someone's gotta do it.  
     >> That's right.  And this wasn't just kind of assessing kids with child abuse.  This was really talked about prevention and how to be more trauma‑informed and care for kids that have experienced trauma.  One of the greatest talks I went to was called attachment vitamins, and a guy got really fired up ‑‑ it's a meta health program to try and encourage attachment between mothers who have experienced complex trauma and their infants, and it doesn't have to be administered by a mental health provider.  It can be taught in a two‑day session to home visitors or preschool teachers, and it seems to me that that's ‑‑ and again, I don't know what the cost of the training is, but it would seem to me that that's a really good way to get attachment and prevention out there for kids.  
     So I got excited about that.  I also really got excited about a program to support moms and babies that have substance abuse problems and babies that experience [indiscernible] syndrome in Delaware, which it's great, because they only have six hospitals in the whole state.  It is running this and really successfully, and keeping kids in homes and helping moms deal with their substance abuse, but keeping those kids safe in the meantime.  That's what I've been up to in the medical and child abuse arena.  
     >> Very exciting.  What's the name of the Delaware program?  
     >> I don't know that it has a name.  And they're still collecting some data on that, but it really looks like a strong program, and they've already shown really good improvements.  And it's not ‑‑ it's not even that it costs a lot of money.  It's identifying those moms early, and in fact, I think that we could do it earlier than they do it, because they do it on hospital admission when moms are in labor.  I think we could do it prenatally.  And I think, again, what they said is start small.  So I think maybe a pilot to get that in a couple of counties that don't have a lot of hospitals, because I think it can be hospital and obstetrical and pediatric supported.  
     >> [Inaudible] 
     >> Well, it isn't expensive.  You just do the drug test.  
     >> Delaware has four counties at low tide and two at high tide.  
     [Laughter] 
     >> A few things on our front in the child welfare arena.  We've been working closely with Health and Human Services on an element of the continuum of care kit, a particular problem right now around psychiatric residential treatment services.  It's taken us actually quite a while, but we're now at a place where we and DHS agree on exactly what the need is.  We're in the midst of fulfilling our commitment to create 25 new beds and basically, need 47 beds more than the 25 than we're currently creating.  
     Those numbers don't sound like a lot until you realize that we thought we were going to get 25 done in 2019.  We scaled that back to 15 and we actually delivered seven.  It is very, very difficult to find providers and appropriate facilities to be able to do this now.  
     The fact that it's going to take us a while is sort of good news, bad news.  The bad news is [indiscernible].  The good news is it should be a dynamic number, that as we make other investments, that should actually drive down that need.  And so I don't know that we'll get to the place where we have 72 more beds of capacity because we should be able to avoid that need.  But that's kind of the mission that we've got lined up right now.  
     CC 2.0 is fully in swing.  All 15 organizations have five‑year contracts.  That was a thing we were dealing with late in the year.  As we talked before, there are significant intersections around kids investments.  And so we're working on those.  
     Two projects to call out, universally offered home visiting is now in its early adopter phase.  We've identified eight counties, eight areas.  So it's class of county public health.  [Indiscernible] Lincoln counties, early learning hub in central Oregon, the Eastern Oregon Early Learning Hub, which is baker.  Four Rivers Early Learning and parenting hub.  I believe that's the extent, the gorge region.  So those early adopters are working on program and date of design and all those things to be able to role out training and work on that.  
     We're also currently doing rule making with the department of consumer business services because it's also ‑‑ Senator [indiscernible], a commercial insurance mandate.  And so we're trying to line up the rules and practices across those two areas, so we have something that looks more like a fidelity model that can be adopted on the commercial insurance side, alongside the publicly delivered Medicaid piece of the model.  
     Then the last thing to talk about is the really exciting grant that we received.  A few months ago, we presented on what we came to think of as children with health complexity.  We talk about kids with medical complexity and social complexity.  This is the intersection of the two.  Very high needs kids who need a huge degree of care coordination to be able to successfully navigate multiple symptoms.  What they call the INK grant.  Integrated care for kids.  We tried in Jefferson, Deschutes, Polk, and received a $17 million grant to implement that.  So now we're in the spin‑up stages on that effort.  But that's a huge investment in sort of the core infrastructure that's necessary to take the level of care coordination that we currently do through CCOs and really target that and intensify it for those kids with health complexities.  
     >> Those kids would be 0 to 18?  
     >> That's a great question.  I don't think I have an age target in the overview materials I've got here, but I think that's right.  I think it's kids eligible for children's Medicaid.  
     >> Wow.  Nothing going on at OHA.  Good to know.  
     What's the timing on the home visiting?  Is that a year or two out?  
     >> I don't think it's that far.  Junction City Hospital.  You don't need to hear about that.  The initiation phase goes through [indiscernible].  We'll start early fiscal year.  
     >> That's exciting.  
     >> We're basically piggy backing on the model that's already in place there.  So we're able to kind of expand out from existing services.  
     >> Great.  Thanks.  Any questions.  Very interactive.  
     Peter.  
     >> Not much is [inaudible].  We do a program called the Oasis Project, which is being done by Asante addiction recovery center.  Skin on skin as these babies [inaudible].  They're not trying to ‑‑ they're trying to develop a program so they can stay with the moms for five years and help with first five years of support.  
     One of the joys [inaudible] doing the training for the volunteers.  So these groups ‑‑ about 26 senior citizen volunteers who come and hold babies.  They're great people.  So our collaboration ‑‑ it's all education, early learning hub, the districts that we have, community college, healthcare folks, pediatrics, mental health providers, human service providers, public safety and workforce development.  So everybody at the table to focus on helping kids and families, and this collaboration is that by 2027 all families in Justine County will have the knowledge, skills needed so that 100% of our kids after kindergarten [inaudible].  That's getting people to focus in early ways ‑‑ of course the families with young children currently.  The rest of the collaboration has taken lead on the next generation of parents, trying to brainstorm how we approach the next generation of parents.  
     Really, folks have self‑regulation as a key, key, key issue we're seeing all across the board.  We're working with the school districts obviously on how they're going to ‑‑ funds, including the dollars that are coming into early childhood education.  A school district has announced they're going to open up four preschools in their district in this coming year coming with kid time, preschool operations.  
     And a side note, we had our southern Oregon legislators convene to try to have a bipartisan approach to the sessions, coming up in the 2021 session.  The one area they all agreed on, state funds for the remodeling of the building.  So we're currently giving interviews with 40 people around the region on that goal.  And the social‑emotional part of that, and we're getting feedback from parents, teenagers, preschool teachers, kindergarten teachers, and that's the fascinating process.  
     As I mentioned to Katy, one of the biggest things that's coming across, the financial stress that some of these families are under.  And that is seeing such a huge factor.  Parents are having trouble self‑regulating [inaudible].  
     >> Right.  
     >> A lot going on.  [Indiscernible] 
     >> I thought I recognized ‑‑ 
     >> We work with the hub.  It was a great process.  Going through the data of actually ‑‑ where the need is for daycare and preschool.  And it's scary.  Two slots for infant toddler care.  Two slots.  In Junction and Eagle Point.  The need is so vast, it's mind blowing.  I'm glad we could process it.  
     >> Peter, also sector planning.  
     >> Yes.  
     >> Great.  
     >> I mean, not [indiscernible].  It's a community that's able to come together.  
     >> Absolutely.  They did a parent survey and got over 400 responses.  That helped us all coming together.  
     >> I think that's something we've heard consistently, we'll talk about later across the board.  
     >> Peter, the stress, is that income‑related?  Is it a poverty issue?  
     >> Yes, it's a very high poverty rate in southern Oregon, higher than the state average.  The housing prices continue to rise so that the stream is trying to keep up with the housing prices.  They actually have no licensed clinical social worker in their office because they have so many families and needs, that they basically take families from the pediatricians room to the social workers room to try to [indiscernible].  
     >> That's a great model, a proven model.  
     >> That co‑location.  
     >> And to have a social worker to address the social determinants of health at the same spot.  
     >> Right.  
     >> You can pretty reliably [indiscernible] are going to show up.  At least in early years.  
     >> Awesome.  
     >> Thank you.  
     >> You bet.  
     >> Katy, what's happening over in central Oregon in your world?  
     >> Well, a lot, actually.  I think the last time we met, I was sharing with you all that we were raising the childcare accelerator position.  We successfully raised the money and hired somebody, and she has been working for ‑‑ oh, I'd say two months or so.  And we have made some progress.  Pretty exciting things are happening.  [Indiscernible] and gathered together and other organizations sat down in a retreat about a month ago and set some goals.  Our goal is a thousand slots by the end of 2022.  And we think it's doable.  A lot of this, as you know, the [indiscernible] bracket.  It's really a sweet spot.  How do we lower the operational cost.  Of operating childcare.  Say, hey, I'm going to write you a check.  And this is just to help us with overhead.  Shared operational models, we're starting to explore ‑‑ really showed us a couple of models.  Just finding a physical place for these things to go.  The median home price in Bend is $480,000.  It's ridiculous.  And we have less than 3% occupancy in [indiscernible].  
     So, with people who have the heart and the wherewithal to say we're going to do childcare, I'm not going to put in another yoga studio or whatever that may be.  
     [Laughter] 
     The other piece, if we can't find a physical building, finding land.  So we're partnering with manufactured home builders to come up with a model for facilities and looking at that and do you think a lease situation.  We partnered with non‑profits in the area who have expansion plans to co‑locate and get donors to fund it.  The regional hospital just made the decision that they're going to start exploring seriously providing childcare.  We still have leftover money from the Obama era for economic development.  The economic block for childcare providers.  So we're going to [indiscernible] on the board to help redirect a good chunk of that money, $600,000‑ish toward a childcare industry so they can have access to the money and make improvements ‑‑ but also take the burden off the landlord because that is the biggest barrier for mobility.  
     So finding the right land, access to money.  We've also partnered with churches in the area, because they always have ‑‑ some of them actually have [indiscernible] for childcare.  And probably going to meet with them in the next month or two.  
     And the last thing is changing policies, and the city of Bend has put forward a very aggressive policy change to lower the cost of permitting, expedite the permit, and they're also thinking about assessing some sort of fee.  Redmond is doing some similar things.  So just trying to get people onboard with thinking about the municipality, and the governors regional solution representatives working with all the departments [indiscernible] when you open a childcare facility, to put it all in one place.  So that when you're trying to open a facility, you have access to that information.  
     So, pushing many buttons at the same time.  
     >> Exciting.  
     >> This is certainly less public and partner partnership examples that you're throwing out.  
     >> And that's what it takes.  
     >> The childcare partners that you're providing with, I know a few in the area.  I guess it's not the area where I know a lot of them.  But I can connect you with [indiscernible], probably wants to be involved.  Officially if they're certified, they can have this 24/7 license and ‑‑ with the healthcare field, too.  
     >> This resolving loan program oftentimes, this ‑‑ the money to do in‑home care is also a big deal.  We would be available to that as well.  
     >> Thank you.  
     >> Eva, why don't you just keep talking?  
     >> I have nothing Luke this to report.  Feeling like I'm the slacker of the group.  My area of focus, other areas but not really learning.  I've alluded to other connections with board of public defense [inaudible].  And public defense, there's been ‑‑ there's money that needs to be released to expand the parent‑child representation program, which is for families entering into ‑‑ a parent who's been convicted of a crime gets a caucus manager and a public defender ‑‑ and there is a reduced time in foster care, a higher rate of ‑‑ a lower rate of recidivism.  We're working toward a model like that for all of public defense, because there are many parents that enter into the system.  
     So how do we [indiscernible].  Not as focused on childcare early learning.  
     >> There are little kids.  
     >> Yes, there are little kids involved.  That's what I tell people.  It's great that we increased funding and expansion for parent‑child representation programs, but we have to also think about the rest of the adults in these kids lives and get stability and get people the services they need so that we can reduce the amount of stress from trauma.  
     And then also involved in the conversation in Multomah County around their efforts to do preschool for all or universal [inaudible].  So that's exciting as well.  
     >> Okay, great.  Thank you.  
     George?  
     >> Yeah, I'd say in eastern Oregon, I don't have deep discussions with all the early learning providers or the hub, just because I'm focused on a lot of day‑to‑day things in the school district.  But when I do have discussions it's worth other administrators, or in state level discussions, the focus has been mainly on the preschool grant set that we have preschool promise, and what do school districts want to do and how do they want to be able to apply for those funds.  Is it easier for school districts to say we're going to apply for those funds and then try to wrap up our programs or enhance the systems that districts already have in place, or is it easier or better to just give your facilities and space or head starts or other preschools to have access to your facilities and space, and what makes the most sense.  
     I'd say a lot of administrators or districts haven't ‑‑ they're more focused on applying for money or more focused on understanding what the process of the system will be like.  And what is the focus of Raise Up Oregon.  
     So one of the things I did is I did a presentation from a large group of superintendents to explain to them what is Raise Up Oregon and what are some of the focus areas for the Early Learning Division.  Early Learning Division is focused on programs for preschool programs and continuous improvement systems, professional learning and job imbedded coaching, creating community master plans, K‑3 alignment, getting a data system or implementing better data systems, coordinated enrollment.  I gave a lot of those things and a lot of superintendents, they're starting to understand that there's an early learning machine, and there's a school district machine, and that when they start thinking about their school district machine, it's not necessarily their best use of time.  They need to also start understanding the early learning system and that machine and start collaborating, discussing, working with ‑‑ so those are outcomes that are taking place.  
     Folks are wanting to have more collaboration.  They want to understand what Early Learning Division is doing or what the early learning system is asking for in terms of high quality and different kinds of programs and initiatives.  But they also want to influence, I think, the fundamental truth of K‑12 is ‑‑ their viewpoint is ‑‑ I'll just say we want more kids to have opportunities to have early learning experience prior to kindergarten.  When you ask a student to do something for seven hours and they're not any kind of ready, it creates a lot of work for kindergarten teachers and first grade teachers and it traumatizes a lot of other students.  
     So I think early learning is now really hearing that part, too, that folks are really wanting to see more expansion and enrollment and support services for that.  We also need to support the ramp‑up, the support of the early learning system, and we need to be good partners.  
     But I think we have to keep doing that, and those are big ‑‑ for everyone that's taking place.  What I'm hearing a lot is conversations about facilities in space and how do we know which kids are getting served or not getting served, and how do we help our Head Start providers or preschool providers to access us if they need us, and how do we do family engagement even better together, is other conversations that folks are having.  
     I would even say from the Blue Mountain Early Learning Hub, nothing like that has been created.  So to me, the more we get a poster like that in every location, but specifically in ‑‑ you know, if folks want schools to understand what's going on, we need more signage, we need more branding, we need more information that's simple and easy for people to follow.  We also probably need the hubs to do more presentations at times to school districts or school districts to go to presentations at times for hubs.  
     I'll just stop.  
     >> Okay.  Those are great examples that I'm sure Carey is going to pick up on when we start talking about the roles of council members, because you've just laid out a whole raft of communication and connections.  I think that's a role we can play ourselves, and obviously also staff.  Thank you.  Great overview, George.  
     And welcome.  Appreciate you being here.  
     So, Anne.  
     >> I'll just talk about a couple of things.  I live in Roseburg.  I've had some conversations about how this is rolling out, and I expect there will be some opinions about it.  
     And I just want to talk about a couple of things that we as a foundation, a family foundation have been working on.  For the experimental grant making around facilities improvement, small scale facility improvements for childcare.  We worked in partnership with western Oregon university around that small scale grant, anywhere from a couple of thousand to $5,000 grants, for particularly home survivors.  We learned a lot of lessons from that that are worth sharing.  
     On childcare and trying to increase childcare slots in Douglas county, one of the things we're working on is with our ‑‑ the local community development corporation, providing IDAs for childcare providers, and perhaps even also for users of childcare, and trying to think about some innovative ways to do ‑‑ the financing problem from both the supplier side and from the user side.  
     But I'm so fascinated by the fact that you have a childcare accelerator.  Sounds like I need to talk to you about what that really means and ramp it up.  
     The other thing that we have is pretty exciting, we have a strong home visiting systems coordination work.  There's some leaders doing great home visiting work particularly in the bay area hospital, and who stay with their moms program.  They have their expanded childcare slots.  So there are some interesting efforts to try and really create the infrastructure for home visiting and childcare provisions.  
     At the state level, I had the privilege of being on a panel at the Oregon Business Council, the summit in December where I try to talk about [indiscernible] specifically.  I was able to slip in a reference to the Early Learning Council.  Also, at the state level, I had the privilege of serving the [indiscernible], the chalkboard, the foundations for better Oregon.  We're thinking about the role that's going to play in helping to implement the SSA generally and issues of workforce and data are both really primary for the thinking of the work of the foundations for better Oregon going forward.  
     And speaking of data, there's a lot of work that several of us are doing to try and understand what's happening with the Oregon child integrated database and how to make that come together in a way that's useful for our state, and that's something that we are also attending to.  
     So with that, I will pass on.  
     >> How about the preschool that you're starting, with the self‑regulation.  
     >> We have been paying for classrooms.  Yeah, we have provided grants for ESP to pay for classrooms and for training around Ready, Set, Learn.  We have several classrooms now and it's growing.  And also, we are underwriting the cost for some mental health certification for ‑‑ I think there's 12 people who are currently in the program, five in Douglas county.  So there's a lot going on in behavioral health and infant mental health that we are seeing now.  It's actually very exciting.  Thank you for raising that.  Working in partnership with ESC, but also with others.  
     >> That is a common theme that I've been hearing a lot.  
     Liesl, welcome.  
     >> Anything happening in your agency?  
     >> February is going to be slow.  
     [Laughter] 
     >> Well, I'm sorry to come in a bit late.  Do you want me to talk about our priorities for the department, or ‑‑ 
     >> We're just sort of sharing at this point kind of what's happening.  Some key pieces or ‑‑ Pat was talking about some of the grants they've been getting.  
     >> Sure.  I think the most significant piece for us, and I think it would be probably useful at the next meeting to have our [indiscernible] director come, Rebecca Jones Gaston, who has been with the agency for about two and a half, three months.  And she comes from Maryland where she was ‑‑ and before that, Casey, and had spent time in Maryland implementing family‑first, which is the new federal legislation regarding child welfare.  I think for us, it's a bit of a fresh start for us to look at what family first really means for Oregon, which is also in parallel to the feds kind of saying, oh, we didn't quite clarify everything when we passed the bill, which is a pretty unique situation.  
     One of the things that Rebecca has talked really clearly about, she has a really nice visual of concentric circles.  She says we tend to talk about the child welfare program and we mean child welfare system, but we're not actually talking about kids and family system when we're talking about child welfare.  We're talking about a division within the department of human services.  And if we're really going to help kids be safe and with their communities and families, we have to really start talking in sincerity about the system and what all of those different layers mean.  And I think that's a perfect conversation to bring here, especially as it relates to younger and younger children.  And this plan and OHCS's plan and some of the work at OHA are all kind of targeting that direction.  
     I think the challenge for this next year is how do we help find focus in alignment, so that we can tackle some of the many challenges that we have for some of the most vulnerable kids and families in the state.  
     So you think she's getting settled in learning Oregon.  We suggested don't travel to southern Oregon and the coast yet until the weather is a little nicer, but I'd really like to bring her here.  I think that's probably the most significant opportunity for our agency to engage with this council going forward.  
     The other piece I would add is a significant rollout in April around eligibility, which is an exciting sort of one universal application for assistance between the health plan, SNAP, TANF, and many other important benefits.  That begins kind of a rollout through the rest of 2020.  So I bring that up because it is expecting 1.5, 1.7 million Oregonians, about half of our staff.  Quite a significant business change and quite a significant technology change that I just think is important for folks to understand, because as you're seeking to partner with some of our local leadership, they may ‑‑ maybe not the right time given how much is on their plate.  It's a huge and important change.  We probably don't talk about it enough what's coming, which ultimately should be incredibly helpful.  We'll need partner support to kind of give us some grace to work through that.  
     >> And Peter, you get to be in the focus of that.  
     >> Yes.  
     >> With the local DHS.  
     >> Twittering a little bit.  
     >> Yeah.  
     >> It's a modernization [inaudible].  
     >> Okay.  An excellent idea about getting Rebecca to come.  That would be wonderful.  She spoke at Children's Cabinet a week or two ago when we were there.  So, excellent.  Great idea.  
     Madam assistant director.  
     >> I appreciate the reference to [inaudible].  That's the thing here.  
     So we have an update on our agenda around the student success act.  So I'm not going to take time here to talk about that.  So, first, I'll talk about an exciting new grant that the division was notified right before.  But at the end of the year, that we applied for, which was a development renewal grant.  So we were previously awarded a one‑year grant.  This next renewal cycle was more competitive, and so we were kind of fingers crossed hoping that we would be selected.  So Oregon is one of 20 states to receive this grant.  It is a three‑year grant.  We applied initially for $10 million, close to 10 million, which was less than the maximum we were eligible for.  
     All of the grants, all of the states that were awarded are taking a vast reduction from their original production request.  So we are working with the administration for children and families with the department of Health and Human Services and exactly what that will look like.  We're estimating about 9.6 million a year for three years.  
     We have a one‑pager on our website.  And [indiscernible] as well so if you're looking for light reading.  It's 75 pages.  It might be interesting.  
     >> The top scorer in the country.  Yeah, Oregon was the top scoring ‑‑ 
     >> Really?  
     >> Yeah.  
     >> Uh‑huh.  
     >> Thank you.  And the reason I say encourage some reading or at least [indiscernible] the one‑pager is because we really wrote it [indiscernible] and actively thought how to bring additional resources and be able to support the work and the vision.  
     So, I just want to give you a few highlights about that.  But I think we will be coming back and talking more about many of these initiatives and activities as the work gets under way.  
     There's one area that's talking about parent choice, resources to engage with families to understand really what information they're seeking when they're thinking about early care and education and quality, and I think that that's a really critical step that we've taken as a state.  We enhanced all of the various websites and tools that are available to families, as well to think about based on that information and what we learned about what they consider to be quality and what they're looking for, which we know through the early childhood, the work that the house has done around the section plan, that that is just such rich information that they've been gathering about what kind of care and what is responsive to their families and their cultures and their [indiscernible] is to then think about a system or way of communicating that.  
     Don't want to get too down a rabbit hole, but we've been using ratings right now, a 5 or a 3, and those are trying to take big‑time steps about quality, things that matter to families.  And sort of put them under kind of a start.  So with this work, we think we might be able to get a little bit more micro in the ways that families will recognize, know that they can recognize quality and quality can be recognized based on what they value.  
     So that's one area, super exciting.  There's a whole other area of the grant that's really talking about our professional learning system and how to enhance the supports for our providers and educators across the state, and I will say this really complements more of what we're going to hear about around our professional learning plan and some of the resources that were included in the early learning account, specifically to support early childhood educators and providers in our state.  
     So I think about these as some of the ‑‑ you know, there's some aspect of more dollars for the infrastructure that will support some of the changes that are needed, continuing to build more capacity of our RNR systems, expanding the availability and the diversity.  Think of what's offered ‑‑ something that might be of particular interest to the council is thinking about participation with K‑12 to do training and more around our early learning guidelines, which have a huge emphasis around children's social‑emotional development, including [inaudible], around training around our early learning guidelines.  
     Also with them, to our guidelines, as they currently exist.  
     There's also opportunities for expansion of services in the grant, modest expansion, enhancement of services.  So we have resources there to expand the [indiscernible] promise, focusing on tribal communities.  Also two exciting cross‑sector opportunities.  One is to increase capacity across our state.  So that would be something we're looking to partner with OHA.  
     Margaret, we also set aside resources to be able to partner with housing around some of the co‑location work that I know we're going to talk about in a moment.  That would be for slots for infants and toddlers and the operating costs around that grant.  
     And last but not least, there's also in this area more work to build capacity around the state to help providers get licensed.  It's something that we've touched on already.  And there's a whole big area around program evaluation and data, including inventorying the data that's collected at the state and regional level and helping us understand the capacity and infrastructure we need to build here at the state level to be able to bring more early learning data into the statewide system.  
     So not resources to build out, but again to inventory what we have, what gaps are, and can do some planning around that.  
     So, that is the fiscal development.  It's the work that we've ultimately been doing across five years to move our system forward.  
     I want to say something quickly about just the legislative session, which starts on Monday.  It's all been touched on.  This is a pretty, you know, quiet I would say low‑key session.  There is a bill that we are really interested in that [indiscernible] 1518, and it would be ‑‑ it seeks to resolve some of the challenges that providers are facing with the background check processes.  And so this would allow for some of the statutory barriers, so that providers can be [indiscernible] while waiting for some of the out‑of‑state background check processes.  
     >> I'm sorry, was that 1518?  
     >> 1518.  
     And my final comment is I'm excited to introduce that the division has hired a new director of equity strategy.  Her name is Melinda Avila, and she's right there.  She brings a set of tremendous experience working in the K‑12 system as well as the health system in communities and the legacy.  She is a very involved community member in Woodburn.  I think the chair of commerce.  
     >> [Inaudible] 
     >> Of the chamber of commerce.  
     [Laughter] 
     So we are excited to have Melinda given her very diverse background in a number of the systems and working communities.  I know that she will be also a great resource at working and engaging with all of us as a council.  
     >> Can you introduce Troy?  
     >> Yes, absolutely.  Troy Zucker has also joined the ELD recently.  This is one month?  Yes.  We are very lucky to have Troy.  He's formerly the chief of staff for Senator Frederick.  As some of you may remember, Senator Frederick played a very key role in student success act, especially around the early learning investment, so he got to know Troy.  I just had one slightly uncomfortable meeting with Senator Frederick.  Just kidding.  He was very gracious and supportive.  We are really lucky to have Troy join the division.  
     >> [Inaudible] 
     >> There's a lot of staff in the division.  We'll find a way to give updates about that.  
     >> Okay.  
     [Simultaneous speakers] 
     >> Okay, let's jump to the phone then.  Margaret Salazar, anything happening in your world?  
     >> Yes.  
     >> Can you hear me okay?  
     >> It's a little ‑‑ 
     >> [Indiscernible] 
     >> I don't see her yet.  
     >> Let me ask, can you adjust your mic somehow?  There's almost a muffle ‑‑ 
     >> I'm sorry.  Did that help?  Did that help at all?  
     >> No.  
     >> [Inaudible] 
     >> Otherwise, we'd have to hang up.  
     >> Why don't you go ahead, Margaret, and we'll see how this works.  
     >> [Indiscernible] 
     >> You should try to dial in.  
     >> Thank you.  While you're dialing in, let me jump over to Angie.  Angie, welcome.  Thanks for being on the call.  
     >> [Indiscernible] 
     >> Yes.  Probably having you call in also would be good.  I'm not sure why we're not doing so well.  
     >> Okay.  
     >> Thanks.  Margaret, let's go back to you, if you are in.  
     >> Is it working for Candace?  Candace, are you on?  
     >> It's like this muffle.  
     >> You need to turn off the other one, Margaret.  
     >> Sure.  Let's go for this.  
     >> Let's try it.  
     >> Go ahead, Margaret.  
     >> I'm not clear.  With you hear me?  
     >> Yes, we're fine.  
     >> We're going to go for it.  So, thank you for the patience there.  Tomorrow, we have an exciting [indiscernible].  Talking about the facility for [indiscernible] facilities.  [Indiscernible] early learning as well as the [indiscernible] can talk about the opportunity for [indiscernible], and just experience ‑‑ I think we learn a lot [indiscernible].  So we're excited to continue the conversation after that.  [Indiscernible] including $75 million ‑‑ affordable housing.  And there was particular emphasis on ‑‑ this past summer ‑‑ to prioritize ‑‑ hard to finance two and three bedrooms ‑‑ incentivize folks to bring in ‑‑ so we're excited about that.  Working in communities across the state ‑‑ definitely want to encourage more development partners to come in with applications ‑‑ $75 million.  
     And then the final thing I wanted to mention, there's a ‑‑ around maximizing, enhancing, as well as prioritizing the ‑‑ and I talked to council members in the past ‑‑ obviously have a homelessness crisis ‑‑ across the state but we're excited that we have some opportunities ‑‑ and the 2019 session ‑‑ around families that are experiencing ‑‑ or at risk of homelessness ‑‑ and several areas of the state, the Portland metro area, the tri‑county area, as well as far eastern Oregon, and reviewing the framework for that program, and we hope to roll the program out later this spring.  
     So that's our first opportunity to prioritize ‑‑ but we think we need some more invitations ‑‑ that strategy.  I also want to act not only that I'm excited about ‑‑ programs at OHCS, even the non‑profits and county governments, but also in many cases Head Start and others systems.  I think this is a good dialogue starting around ‑‑ so a lot of exciting things.  
     >> Thank you, Margaret.  Yes, I'm looking forward to that.  I know several of us will be there.  Thanks for the update.  Exciting.  
     Angie.  
     >> Could I ask a follow‑up question?  
     >> Oh, yes.  
     >> Margaret, do you know if the ‑‑ bill that's in the works for homeless shelters, is there any intersection with some of the work that you're doing, that you know of?  
     >> Yes.  So, I think it was Miriam talking about ‑‑ very shortly, will be requesting dollars for centers.  We had a second study that our agency commission published back in the summer.  Part of the strategy as well.  And so we will be ‑‑ available for families, and I think right now what I'm understanding is the speaker is asking for ‑‑ with the opportunity to ‑‑ communities that are ready ‑‑ be able to look at in the population.  And local pushback to ‑‑ so I think we're going to have to be open about the kind of project ‑‑ we don't want to delay.  We don't want to ‑‑ [indiscernible] 
     >> Okay, thanks, Margaret.  
     Angie, let's see how we can listen to you.  Angie, did you call in on the line?  
     >> You think her phone is muted right now.  Angie 
     >> Okay.  
     >> Angie, are you there?  
     >> Yeah, I'm here.  I could hear you, but you couldn't hear me.  
     >> Okay.  Let's go for it, Angie.  What's happening with your world?  
     >> [Indiscernible] 
     >> Sort of.  
     >> Go for it.  
     >> Go ahead.  We will listen carefully.  
     >> [Muffled] 
     >> Okay.  Go ahead, we can hear you.  
     >> Okay.  ‑‑ a lot of things ‑‑ domestic violence, incarceration, homelessness.  ‑‑ not really ‑‑ for development.  What we're doing is ‑‑ development.  Influencing ‑‑ sorry, I don't remember.  [Indiscernible] 
     >> Okay.  Thank you, Angie.  I appreciate you sharing, especially when you're not feeling well.  
     Candace.  
     >> [Muffled] 
     And really thinking about how ‑‑ probably one of the most exciting and undertalked about parts.  I think the other big piece was the Department of Ed for ‑‑ from K‑12 ‑‑ as they implemented ‑‑ really excited about this federal partnership ‑‑ 
     >> Okay, awesome.  Thank you, Candace.  Appreciate the sharing.  I'll be really quick, because we are way out of time.  I'm just finding that the system development and integration of early learning into just about every meeting I go to these days, whether it's at OCF with philanthropy where they're talking about childcare, not just in the education committee, but in their strategic opportunities committee, they know childcare is a huge problem in the state.  I'm involved in a foster care project with Liesl and some of her peers, and early learning and healthcare and just all that wraparound to get kids out of foster care faster is on every agenda.  
     I spend a lot of time at OMCE and they're focused on a lot of the professional development that we're do you think and talking about and trying to the a little to support that.  
     So it's getting integrated, and I guess that's just what I want to share.  I think we're just at the beginning point where we're going to see this popping up.  What George was saying, too, we have a lot to communicate, and there are a lot of different arenas and partners where we can do the communicating.  
     So let's go into roles.  What are we going to do?  
     >> Can you pull up the PowerPoint?  
     >> And I think actually the conversation we just had is going to help the roles conversation, because I think you guys all gave very concrete examples of your work of where you're already have a relationship to do the kinds of work that you expressed at the retreat of what you're hoping to do as an early learning council member.  
     So, Remy, if you can take us to the next slide.  This, we just wanted to kind of start off with a reminder of what roles you developed for yourself as a council member of what are your roles.  So we just wanted to remind you of what you identified and you identified sucks roles.  The key one I think most excited ‑‑ and you can correct me during our discussion, about being a champion for the broad early childhood or early learning system for Oregon, and that you really want to work with both government and public partners as well as communities to raise awareness and build public will for the kinds of investments and services and programs that we heard as examples during this morning's conversation.  
     And really to do that, you have roles two and three, which is to develop a common understanding of Raise Up Oregon, as well as starting to really identify and elevate successes, opportunities, barriers, that will give you concrete plans to champion where you can promote the successes and help tackle barriers from roadblocks.  
     You also really talked about wanting to identify what success looks like.  So the five‑year strategic plan.  So I think you're asking us to think with you about how do you know how Raise Up Oregon is going, in a couple of years, and how do we know how far we got by the time we're at the five‑year mark.  
     And that you really want to ultimately also engage and coordinate with agencies on specific policies and coordinations.  You identify that there's a lot of policy boards or other complementary issues where early childhood might be a subset of a broader mission, and so how can you collaborate and coordinate on the early childhood part.  
     And then there's a specific role that you have that's connected to how you're formed.  That's kind of the big picture.  
     The conversation we want to have today ‑‑ and Remy, if you'll help me go through a couple slides.  Today, we really wanted to focus on what does it mean to be a champion and what do you want to do to increase your capacity for the early learning system and Raise Up Oregon.  All of you come to the table with expertise, and I think this is how do we continue to think in small chunks over time.  We expand your knowledge and expertise to be able to be more representative of the early learning system while relying on your expertise and what you're bringing to the table already.  
     You should have a handout in your packet for all six roles.  We're going to focus on the first couple today.  How do I become a champion in year one of the council.  And so you bring some kind of activity, how do you use Raise Up Oregon overall, and the implementation that's happening, and as key opportunities happen with communities and the legislative session and the executive branch, how can you support key messages and champion specific strategies, initiatives, and legislation over time.  
     So, if we go to the next slide, what this is about is really I think ‑‑ actually supportive of becoming the strongest champion you can become.  So one role, developing a common understanding of [indiscernible] because of the different kinds of expertise, and the kind of activity that you thought about was how do we review the material, how do we meet outside of council time, small groups to engage with the content expert, and how do we engage with state agencies, and we talked about this list.  Issues that our state agencies deal with a lot of different areas, and early childhood will probably never just be one side.  
     And then the second one is how the third role is really how are you learning about how are things going.  So you have your areas of expertise where you're hearing and knowing about successes and barriers, and [indiscernible].  I think you're also thinking how do I hear about the broader learning system, and so you talk about you wanted to hear updates from state agencies, but you also wanted to go to your community and you wanted to have an opportunity to hear from them about what are the opportunities.  
     And I think the conversation is about how to best do this.  [Indiscernible] and so we want to kind of think about how the best way to do this.  So if you'll go to the next ‑‑ and then go to the next slide.  
     So what we wanted to do is start a conversation with you in her phone calls ahead of today's meeting, to hear about where you have priorities.  There's like no wrong answer really about where and how we start.  That's why I think this morning's conversation where you're getting updates already jump starts the conversation.  
     What we wanted to explore with you is could we select two or three of the objectives from Raise Up Oregon where you might not have the strongest expertise, where you know the most.  And it's more, what would be a good way that would be efficient and a good use of your time to expand your knowledge or go deeper or where you have a start‑up knowledge.  
     And so we were trying to think about how about the time between now and the April 30th next council meeting.  What are reasonable things to expect of you.  Eventually, we'll talk to you by the end.  Something like one two‑hour webinar or actually two one‑hour webinars that will be easier to ‑‑ is it like a couple of you would like to get together in person with a content expert.  So you can start percolating.  We don't want to burden you.  We know you're asking to commit a lot during the council meeting time.  So what is reasonable.  
     So if you'll go to the next page.  So, also in one of your handouts, you have the objectives and strategies at a glance, because we think the strategies really help bring to life what we mean by each of the objectives in Raise Up Oregon.  And you identify it across a group.  I believe it's eight objectives that are priorities that are reflected by what you guys communicated to.  So you already took the 14 and kind of cut them in half for us in just your conversation.  
     Under goal one, you highlighted objectives two, three, four, and six.  In the goal two, you identified goal seven.  And then in goal three, you identified objectives 10, 11, and 14.  
     And so we can take this conversation a couple of different ways.  One is that you could share, did you pick priorities where you had a lot of comfort, did you pick priorities where I'm hearing from your conversations you're seeing high need in the communities that you're representing, and you really want to dig deeper about those needs, and what's the good news and what's being addressed and how things are going, and then how do you understand [indiscernible].  And see if this makes sense to you and is it a useful use of your time that if we did a couple of things in between the meetings.  
     Let me pause there, get initial reader reaction from the room about either of these things, go a little bit deeper and look at the strategy so you understand the objectives, or just a general conversation about what resonates, especially after hearing your colleague updates that we just had.  
     >> So what you're wanting us to do, Carey, if I understand it is to ‑‑ I mean, basically ‑‑ I sort of captured some of our conversation from the last few days.  And then see if we can agree that there are a top two or three that you want to focus on, either this year, or at least in the next several months.  
     >> We wanted to at least [indiscernible] two topics.  So when you come back as a council, you can say, was that useful, a efficient use of my time, is that a way that I can augment my knowledge and understanding around policy and practices, successes and challenges in a certain area of Raise Up Oregon, where I'm not already coming to the table with deep expertise.  So I think we're trying to figure out an easy way to augment your knowledge so that you feel even more confident as a champion over time across the breadth of the plan, but also not do it [indiscernible] that you'll feel like your knowledge stays at kind of the shallow or initial level.  
     I'm guessing our conversation may also reflect sort of what's going on in our lives in the next three months.  
     >> Right.  You think that's why we wanted to [indiscernible] so you can be really concrete about it.  
     >> It seems to me that discussion number 6, now in this transition into the success act and that there's hopefully [indiscernible] discussions between early childhood and K‑12.  It seems Luke having a discussion on the transition and continuity of services across early childhood education and K‑12 would be a very timely discussion to have.  People are starting to put into place their ideas of what the transition is going to look like for the kids going into kindergarten next year.  I would be interested in delving into that.  
     >> I think that's linked with number three, so that when we make sure we're talking about families, it's not just people who are already in the system or any one segment.  There's equity in how we're talking about it, how we're reaching out and describing what this transition looks like.  So it's understandable and accessible.  
     >> And you're talking about the workforce, Katy?  
     >> Number three.  
     >> I would say within each bucket, goal one bucket, goal two bucket, goal three bucket, that you'd have ‑‑ like, I love the idea of number six on goal one being highly relevant, highly sense of urgency is pretty high right now.  The readiness is pretty strong right now.  That's a buzz one right now.  A hot topic.  
     But the same thing for goal two, which one is the hot topic, which is the most impactful today, tomorrow, the next three months, the next six months.  It didn't have to be ‑‑ I mean, it can be what the council thinks, too, but I think the people that are doing the work probably know as well what's happening and has the most [indiscernible].  Not just a lot of I'm telling you, but a lot of I'm listening to you and working with you.  From the Early Learning Division just to make sure that the perspectives of schools, for the most part, we like what we've been doing and we don't really want to change everything that we've been do you think and we don't want to be told that you have to change, but if we are going to change, there's a lot of things going on that people are trying to ‑‑ [indiscernible] going to learn and grow with you, but if you're doing something that's good, we're not going to try to change you.  I'll stop.  
     >> I see a sense of urgency, partly because that's downstream.  If we're going to be offering more opportunities for shake, we've got to have the workforce in place to deliver that quality care.  And that's going to take some time.  It's not something I know very much about, except that I know that our community is really stressed as far as capacity to expand because of that problem.  
     >> Goal three, number ten I think is a really important one because we're talking at a state level about regional systems, and I don't know where the tether is to the regional conversation.  I know our local leadership is hungry for how do I engage, what are the priorities.  Given that there's so many resources, I'm concerned if we work too long on that one, we will have spent resources on the scatter shot approach.  And really it's those local folks that are making that decision.  I'd like to figure out how do we have a conversation and take maybe a region or two to figure out how to sort through that alignment.  
     >> I think that we ‑‑ that's probably an area where we need to do more design and more development.  I think about our early ‑‑ as being a tremendous resource.  For the same kind of governance, cross‑system sectors that are happening.  These are some great examples of that.  [Inaudible] 
     I think work in partnerships around K‑12, sector planning, [indiscernible], it's that connection between ‑‑ I think a lot of the conversation is happening with the ELT right now with our house partnership, but [inaudible] as we talk about health and some of these other systems, there's a broad division about the priorities.  Right now expanding [inaudible] come back to that.  I know there's some hubs that are working also on the housing issue.  What's going to be the relationship between the council and the hub.  
     >> So in that example, we can definitely modify it based on your input, to have that kind of development design conversation and how to champion the next level of what should the local services alignment be in the role of the early learning hubs.  What we thought, do we need to spend an hour or two in between meetings saying what are the hubs, what was their history, what's driving their work right now.  You know, having that opportunity to talk to not only the people helping support the early learning hubs, but you have your experience in your community about how your people have worked.  Then there's the examples of where are they similar across the board, where are they different, and then what does that have implications for next steps and where we want to champion.  The updates really help because we can think about where we want to get everybody, because you feel lake you can participate in that kind of conversation.  
     >> The thing about number three that I think, if we're going to delve into that in‑depth, one of the things we need to think about is that every group anywhere talking about anything, if you set up the reference to early childhood education, has that exact statement on their list, no matter what they're talking about.  And they can't all succeed, right?  So thinking about the global element of that, I don't think anybody's do you think that right now.  So I think we need to figure out how to get a little bit deeper than that.  
     >> Right.  I think there's the corollary, because three is focused on the early education workforce, the cross‑sector of what is the power, and this is what some of the conversations we just touched on with our Raise Up Oregon agency implementation partnership team of the common issues and the power of [indiscernible] came together and said we actually all need workforce that works with kids and families that has the kind of communication, that have a shared baseline knowledge.  How can we come together to more powerfully try to make that happen.  Thinking across the power of the sectors that have the same need around the workforce and what does it mean for early care and education and what does high quality look like in that kind of setting.  
     >> And the thing about those things together is that, I would say what's the infrastructure that we have that is training people generally.  As opposed to, I just need more providers, and how do I get those trained.  
     >> We have a major infrastructure and training capacity dilemma that affects all of us.  And the power of this early learning council is to be able to take that step back and the infrastructure, and how to figure out how to raise it up to perform all of those functions, all of the needs that we have.  
     >> There might be alignment with some of the work that we were doing.  [Inaudible] 
     >> I think there are lots of constituencies that are ready to dive in.  
     >> Part of my point is we don't have enough people.  My local subway closes in the middle of the day periodically because no one showed up to work, because they can't recruit enough workers.  Whether there's psychiatrists or sandwich makers, there just aren't enough people.  
     >> That issue times 100.  
     >> What in that huge global space would be a council role, right?  
     >> Uh‑huh.  
     >> I don't have the answer to that.  We could spend a lot of time.  
     >> Just that theme to me, schools are now starting to talk or work with or understand job shadows, work studies, different experiences that children can get into pathways for early learning.  So there's all of these things, and some are dabbling in that.  And just to get to that what's going on in schools, what's going on in colleges, what's going on in workforce, how are they doing.  Two or more things that have the most sense of urgency that we have to get ready, that would be good to have reports and presentations, or even ‑‑ I'll just say focused targets.  
     >> I just want to refer back to [indiscernible] quickly, but in Douglas County we are doing infant mental health endorsement, in partnership with 12 people.  I mean, it doesn't sound like a lot, but in Douglas County, that's a lot of people.  
     >> That's a lot of people.  
     >> Can I say something?  This is muted, so I was trying to talk, but no one could hear me.  There was something ‑‑ I'm sorry to interrupt.  I've been listening.  I've been saying excuse me, excuse me.  You said something that I really ‑‑ you talked about a gentleman talked about ‑‑ you talked about infrastructure, and then someone else had sort of backed that up in terms of workforce.  Infrastructure is step one, but we're not looking at access points, even when the infrastructure is there.  Sometimes people don't have access.  Whole communities don't have access to that infrastructure.  So looking at ‑‑ I think there has to be really, like, good analysis on what the barriers are, because you think the competition is often about infrastructure.  If we don't have the numbers, you guys are talking about there's not, no sandwich making, and I thought, that might be an access issue, too.  There might be breakdown between exposure [indiscernible] and I think there's not enough analysis of that.  So we're not able to sort of stem the tide, or create the tide.  Anyway, I think that's important.  I was, like, dying.  
     [Laughter] 
     >> Appreciate you running up the stairs.  
     >> [Inaudible] the emphasis as well.  Some of that will be inclusive.  
     >> And the other thing I was hearing in the conversation is trying to figure out what's the balance for what kind of conversation you would want to have.  Because I'm hearing two different things.  One is what will be some kind of baseline conversation you would like to have with a couple of people who know in Oregon the history of, like, what's the workforce, what's the intent behind the strategy, around the investments, policies, and practices.  Kind of baseline knowledge.  
     And then the other part of the conversation is maybe some experts ‑‑ big picture, Oregon wants to think about workforce development here, like here's access points to training and opportunities.  Here's barriers that we've created for key populations across the country.  It's kind of what are frameworks or ways to think about these issues with experts.  
     So kind of how did it make it up into the strategic plan and what's the kind of current status and intent for going forward.  And then there's kind of this more, like, content expertise around, like, workforce development and how do we tackle things like access and opportunity and compensation and core competencies and that kind of thing.  
     So people think there's a sequence there, that if we were to attempt something between now and April on these three, that a baseline of how did it end up in Raise Up Oregon, what do we know about the Oregon context.  If we wanted to do the next step around opportunity barriers, what do we want to hear from communities, how do we figure out strategies.  I hear both kind of conversations going on at the same time.  
     >> I'm not averse to that sequence.  I'm much more interested in the second part.  So it's like, I know it's a problem.  We have not invested [inaudible].  So that's pretty clear.  
     >> [Inaudible] get updates like that, and I'll be, oh, okay.  And we can ask questions along the way.  
     >> And obviously higher ed.  
     >> [Inaudible] 
     >> There's more focus on where are we and where are we going as opposed to where we've been.  
     >> Right, exactly.  I think it's clarifying the short‑term and the long‑term, maybe more of like what are the strategies, what can we learn from others, and how does that fit into an Oregon context.  
     >> And how is it impacting [indiscernible], how is it impacting communities, how is it impacting schools, how is it impacting university systems.  I want to hear that and understand that kind of stuff too so that it influences us, and more long‑term decision making.  
     >> Especially in the context of your previous comment of short‑term, long‑term.  So understanding what the short‑term metrics are so we can understand if we're being very successful at the get‑go and get out of our own way to try and make this thing happen, being respectful as possible disseminating funds, the generating the things that you want to achieve.  So I'm really interested in that as well.  It's one of my underlying worries.  It's really hard to get programs of this magnitude out on the street.  I'd really be interested in those early metrics.  And also, how does that align with the hub in asking all these questions the last few months, what is the need, and are we scratching the surface.  
     >> You think we also risk a target audience that we're trying to serve, and what are their barriers to accessing employment, childcare, the transition from early childhood to K‑12.  If we can talk a two‑prong approach, I think we'll learn a lot.  
     >> If we go back to your earlier comment, talking about the regional focus and that local input, were you thinking of workforce or will you talk a little bit more about your regional ‑‑ I was talking more about program focus, although I do want to echo what Pat said.  Whether it's [inaudible] workforce.  So I just want to echo that comment.  I think as a state, we really have to look at it.  
     >> How do we ‑‑ state initiatives and roll it out.  I don't think we [inaudible] between the two systems.  We did a regional convening with CEOs, and I think it was well conceived and I think there's more we can add to that, and the more we can add to those conversations, the better.  
     >> I totally agree with that.  I completely second that.  And if we're thinking about scale and implementing at scale, it's the only way.  We have to prioritize that.  I think we try to do things in Oregon, like the local way.  If we don't give the schools support and barriers, then I think that's sometimes where we [indiscernible].  
     >> Are there other comments that if you participated in the kind of state community connection regional system, are there other reflections of what you would like to know or hear about?  It sounds like a lot of you have individual relationships with specific hubs, and so what would be the kind of broader conversation that we would start?  
     >> It's a really important question.  We've talked about staff.  And I've talked with them about this since July.  Is what relationship do we as a council want to have with our hubs.  And how are we going to get their voice at our meetings.  And when we say hub, it doesn't always have to mean the hub directors.  The hubs are these multi‑connecter governance council, family voice, and all of that.  So I think figuring that out, or brainstorming what are some options of how we want to work with the hubs would be really helpful.  
     >> I was just thinking, I was doing my drive yesterday, and I was thinking about my own learning and my own growth and how it's exciting to be a part of something that at a state level and how you understand the bigger picture of things, and how I don't really understand the machine all that well yet.  As I keep growing and learning the system, I'll someday be a better human being.  
     [Laughter] 
     My point was this is kind of like my view of our role for me, at least, has been I knead to really understand at a big picture how the machine works and the priorities within that, and how this thing influences that thing so that it creates this better outcome.  And back to us, I think for me, I need to be able to articulate with my constituents often, here's what people are trying to accomplish.  I know there's a lot of things that get in the way.  But here's the outcome that we're looking for over time.  And what they're going to say is, do we have the staff?  Do we have all of that?  They're going to do all the second order, third order consequences of everything.  And we have to just try to understand all of that and how it impacts kids or impacts providers.  So, my sense is, us just really getting good at the big picture, but also listening and hearing the constituents about what their issues are and us trying to back and forth communicate, like, do we have the funds, do we have the resources, do we have the capacity.  How is does working in this machine impact that machine.  It seems like what I'm saying is very confusing, so I'm sorry if it is.  
     That piece of it for me is that I think our role is to just really help inform people about what we're trying to accomplish and listen to them, and apply resource and strategies along the way.  And that's what I was doing in early learning hub, but there's regional hubs.  I don't even think that they really know what we're trying to do in early learning.  They're doing all the things that they're trying to do for system support for older kids, younger kids, or families.  And even having that much more communication.  And it can't be probably that our council members can go to every one of those meetings.  
     I think in the past, we've had hubs present and they've been able to talk about opportunities and challenges and that has been very helpful to me as a council member to hear firsthand from the hubs.  I know logistically, there were long days with lots of presentations.  But it was the only glimpse I had into some of the communities that I personally will spend time in.  And understanding the unique challenges and the opportunities, the way they collaborate is different in different communities.  And then the cultural communities within those communities have different needs.  So I found that very helpful, if there was a way to an element of that where people ‑‑ and representing, as you suggest, not just the directors, but across sections of the hub and the diverse sort of stakeholders that are part of the hub, having them be able to talk about here's what we feel really good about, and here are the things that have been really challenging.  You think that was some of the most powerful sessions I had as a council member and certainly informs what I think about policymaking in this position.  
     >> Maybe building them into our agendas as we go forward.  
     >> I agree.  I think that works well for us to be educated about the hubs, but maybe not so much for the hubs to understand what we're doing or connecting with one another.  And I don't know, are they connected?  I sit on a hub, but I don't know how they're connected to one another.  
     >> The infant Early Learning Division, we administer a set of funds that go to each hub.  Just update your information, learn together around community systems work.  The other things, there's some funding streams that the Early Learning Division is administering, that are co‑administered.  Being able to do hub and [indiscernible].  
     Something I heard from hub, I think it's important for us to think about as a council is that they ‑‑ right now, I think that different hubs ‑‑ these different opportunities across‑sector work.  There's also opportunities that arise in the community.  There's been a big effort around [indiscernible] for all.  I think that's an important aspect of what we need to preserve.  There are strategic opportunities, there are different needs across the state, different community meetings, and hubs are responsive I think in opportunities for those.  
     What I think has been missing, more clarity from the state, this body, the governance body and their priorities.  I think that's where Carey is trying to get us to.  What are we really talking about and what are those levers.  So what kind of support do we offer and what levers do we have to say alignment with ‑‑ you know, what are the priorities of human services kind of regionally, and how do we communicate that to hub, how do they communicate back to us about ‑‑ you know, Margaret in her update talked about the community action.  And there's already some where the backbone of the hub is a community action agency.  Again, another example of [indiscernible] opportunities.  But what do we want to say across the hub system, the state priorities is where we have some alignment.  And where do we want to have intention about that.  Not to diminish their local needs.  These services should be more seamless, they should be more integrated.  Families should be able to have something happen across ‑‑ in every community relative to the support that they need.  
     So I think maybe understanding a bit more about that, starts with understanding our own ‑‑ some of what these agency priorities are.  Relative to what is watching local entities.  Talking with hubs about that.  Talking about what it would mean to have the hub system supporting [inaudible].  
     >> You think we have an opportunity, though, as council members involved with our hubs to bring some of this to the hub.  I mean, I feel like one of the things I talk about in our hub, let's make sure that if we're talking high quality, it's aligned with how the state is ‑‑ you can tether in the conversations that come up to this and our own objectives.  They're not thinking of this in every decision that they're making.  
     >> You know ‑‑ 
     >> Staffing and core services, that's a big thing for me.  The high quality standards/the role of K‑12 within that is ‑‑ we have our own preschools, we have our own systems, we have our own things.  We're a big player, I'd say, in kids coming into schools and we want to mach sure that we're in alignment, or we're working together on this.  
     >> What do you mean early learning ‑‑ 
     >> The needs of K‑12.  For 5‑year‑olds to come into kinder.  When there's an infusion of money, to be able to communicate standards, communicate on transition, commune caught on behavior.  
     >> Do you feel like there isn't?  
     >> Yeah, I would say yeah.  
     >> [Inaudible] 
     >> There you go.  That's just that issue.  
     >> I was just telling Sue yesterday that I failed miserably at getting kids registered for kindergarten in an appropriate timeline.  I thought by doing the certain steps that I did, that I checked those boxes.  And even though I'm in this conversation, I didn't know the proper way to connect with a school that's less than a mile away from me.  And even though we would go and play on the playground on the weekend or whatever.  
     So I immediately started thinking, well, the county delivers books to the library, childcare on a regular basis.  Why isn't the school district partnering with the county to deliver things that are, like, ZIP code specific.  There are connections that are being made ‑‑ it's a two‑way street.  
     >> It doesn't go both ways.  They have to be our standards.  I actually think early childhood does a better job of supporting young children K‑12.  I feel like the posture should be what can you learn from early childhood, the way kindergartners are shifting.  And I'll consider myself part of the K‑12 piece, because that's where I spend a lot of my time.  We are not thinking about what is best for children and learning, the role of play.  Just now K‑12 starts to talk about it.  I do think K‑12 has to begin to pivot their posture to say, we have something we need to learn from this early learning space.  And particularly in the kinder and first grade year, the transition years, there needs to be effort made by K‑12.  And I don't know how to create that shift.  It's just not there, and I think that because [indiscernible] you guys have so much to learn.  I don't know how we change it.  It's a paradigm shift.  
     >> I think we're in the middle of that.  We have some shared curriculum between Head Start and the public schools so the kids are seeing the same thing, whether they're in their last year of Head Start or their first year of kindergarten.  
     >> Part of it seems like a through line in Oregon and student success act and everyone else is stop thinking of them as two systems that have got this hard break between them and think of it as one system that incorporates health and other things that we've talked about that are taking kids from prenatal on through, and not have that big division line that I think is part of the challenge.  
     >> You're right.  I do think we have that opportunity, and I think we should put in that way to really start building these bridges and communication back and forth.  
     >> To your point, part of thinking about it is ‑‑ also recognizing that it is ‑‑ that the system isn't just a program that we operated, but the system is a program provided by childcare.  [Indiscernible] delivery system of early care.  Understanding what ‑‑ community colleges.  Home visiting programs.  So this is a system that is broader than ‑‑ you know, programs that are offered by my district or in partnership in my school.  
     >> In our last few minutes, what I think I'm going to do, because each of these topics are so rich, is that I'm going to work with the team to take these initial topics that you have identified as priorities and say what would be the next three months chunk of the conversation and then not lose the ideas that you've already talked and show where we think the sequence of where would we start with this topic and where are we trying to go to reflect the rest of the conversation that we just had.  Because I think these are complex enough issues that the initial baseline experiment that we want between now and April is not sufficient for where you want to take the conversation.  
     So I think my last question for you guys as we wrap up is what's a reasonable amount of time.  So if we came back to you in a week and said here are your three options between now and April so you can both learn information and give us feedback about how best to do this, is it something ‑‑ are we talking like start this off with a couple of hours?  Like when you think about basically we're talking about the month of February and March and April, where we'll need some time to set some things up, figure out who should be joining you in the conversation, work with them.  Give you an opportunity to give feedback, what would be the initial conversation.  So we're probably aiming to do these things, actually deliver them in March or early April so that the April 30th meeting, you can give us feedback about both content of conversation as well as this being a strategy on how to do some of your roles.  What is your sense?  
     >> A couple hours.  
     >> Yeah, not more than two.  
     >> I value the time together, but I just think realistically, if there's [indiscernible].  
     >> I think it depends on the topic and the focus, or what would be the focus of the written materials.  
     >> I think if any of you know [inaudible] or key people that we ought to be bringing in to the conversation, or getting information from in advance, it would be really helpful to have those names.  A carrier from whomever.  
     >> I think we do need to present how we pull that information together knowing we've got 16 hubs.  But there's certainly some commonalities.  I know several of us have talked about the community planning that they just completed I think in December.  It can be really great.  What were the takeaways.  Especially with the family, which I know is a big focus.  Someone mentioned ‑‑ 
     >> It's pretty detailed feedback.  
     >> I think getting that kind of baseline material, that would be really informative, and help us figure out ‑‑ so, what are the barriers that they're seeing at the local level?  And if there's some things at our level.  It was interesting, the bill that Miriam mentioned, Senate Bill 1518.  People wanting to provide childcare.  So it's exciting to hear there's a bill that [indiscernible] that.  
     >> It takes so long to get a background check done.  
     >> And that will help with [indiscernible].  
     >> Oh, it will?  
     >> I mean, it's the out‑of‑state part.  
     >> [Inaudible] 
     >> They have a degree in early childhood development.  Background check of four to six weeks.  They get picked up and now they're working for CCL.  
     >> I don't care about that.  
     >> You haven't run into that.  
     >> We do city of Portland background checks because they're quicker as a stopgap.  
     >> I don't think it's ever taken that long.  But you can get the city one much quicker.  It's like, I don't know, if we can allow someone.  
     >> Another one that's quicker.  I know we do both.  We'll pay for both if we don't have a lot of time.  I did a background check [inaudible].  
     >> Years ago, we researched all the different options.  Four to six weeks seems very long.  I don't remember anything that long.  
     >> Okay.  Well that should be one of those barriers or roadblocks.  
     >> So we're kind of dependent on the timeline.  And then there's been specific barriers around federal stipulations around out‑of‑state.  Anybody that's been out of state for five years.  It's an initiative also being discussed at the federal level in terms of what those requirements are.  But I think we ‑‑ I would want our active director to talk specifically.  Information around what we've seen in terms of [indiscernible].  
     >> That would be great.  
     >> We'll keep that in so we can figure out sequencing.  
     >> And the culturally specific ‑‑ I don't know if we've had a way to track providers who may or may not be documented in how [indiscernible] fingerprinting and more robust background checks may have kept people from continuing to stay in business.  I know that we've been very mindful in our deliberations about making sure that there wasn't immigration question, but when you go to get fingerprinting, the very first question is are you a citizen of the United States.  It is a loss for many communities.  Citizenship is not a requirement of owning a business.  And, you know ‑‑ 
     >> Okay.  
     >> It's deeply upsetting and troubling.  
     >> Immigration policy.  
     >> In two hours.  
     [Laughter] 
     [Simultaneous speakers] 
     >> Okay.  Carey, thank you very much.  Appreciate you.  All right.  Council, we have a 15‑minute break, and we're right on time.  So, let's take a break.  We will come back at 10:30 and talk about data, measuring success, which many of you have talked about.  Thank you.  
     [On break] 
     >> Okay, council.  Let's come back together.  So, at our retreat, you'll remember that part of the conversation was how are we going to track what we're doing as a council, what's happening in the system, what are the metrics that we care about our should care about, what can we measure, and so the Early Learning Division and David Mandell has been our lead for years, and we're trying to address that issue.  We have committees called the Measuring Success committee that is a cross‑sector committee.  Right now, where all the new council is getting formed, but has been doing a lot of work in this arena as well.  I'll let David introduce our guests, who have lots to say about this.  Thank you for being here.  
     >> Thank you.  I'm going to begin by lowering expectations.  
     >> Frequently happens.  
     >> And actually, I have a whole slide.  So, what I'm going to be presenting today is what happens under the auspices of the old council.  What I'm not going to be sharing is data.  This will be a presentation about the work that we're about to identify, measurements aligned with the objectives in the plan.  So, I apologize in advance for the presentations.  And sort of help you think about that work moving forward.  But I am also really fortunate to have Katherine with me today, because simultaneously to this work, we ‑‑ the Early Learning Division received a preschool development grant, and part of that grant asks states to do is strengthen the assessment, and we were able to work with great research partners in Oregon to help pull that data together.  
     So at the same time, we'll be introducing work from two separate projects that was also really intentional work to make sure that the projects weren't happening in isolation.  So we were lucky to have Beth Green, Katherine also on the Measuring Success committee.  So I think there was a lot of effort to have alignment up front.  So I thought it was really face ‑‑ I know you guys have been really interested in data.  I wanted to make sure that we didn't have a data presentation that was completely devoid of actual data.  
     >> Thank you.  Katherine.  
     >> In addition, Katherine brought her own clicker.  So now we can move slides forward.  So, again, just a little bit of a preamble.  I think one of the things that came up during your retreat was the importance of how do you want to look at measuring success over two to five years, Raise Up Oregon.  So, again, in the spirit of lowering expectations, what you're going to see [indiscernible] all the measurements that you sort of talked about and what this is really sort of focused on is thinking about how we measure progress towards these objectives within the Raise Up Oregon plan.  And again, in addition to being aligned with the Raise Up Oregon plan, it also addresses one of the strategies within the plan around creating reviews and early learning system dashboards to create shared cross‑sector accountability for outcomes for young children and their families.  Also, make sure that we're [indiscernible] children of color, certain populations, that's a specific goal of that work.  I wanted to start with that goal, and we always take things back up to Raise Up Oregon.  But I think that sort of gets at some of the guiding principles about thinking about that sort of cross‑sector shared accountability that I think has been key to the work.  
     Again, I promised you to talk about what I'm not going to present.  I just wanted to ‑‑ it's helpful to start with some clarity.  So, the library that was developed for Raise Up Oregon is about trying to measure progress towards the objectives in the plan.  It's not about tracking progress on implementation of specific strategies or action items within the plan.  It's also about that shared cross‑system accountability for outcomes, but it was not developed as a tool for accountability for accomplishing specific tasks.  So it's really focused on are we collectively making a difference rather than addressing the question are we doing the actions we said we would do.  Not to say the other questions aren't crucial, important, and we need work to answer those questions, but also just wanted to be clear that we ‑‑ this work was not aimed at answering those questions.  So you think there's also additional work to make sure those questions are getting answered.  And then I think it's also important to note that this is really about leveraging existing data resources to align with Raise Up Oregon and not about creating new data collections.  
     And I apologize for focusing on the previous council.  We've seen some of this before.  So I think one of the things that we started with, really thinking about the theory of change and what we were trying to accomplish with the measurement.  I think the basic idea is that if all of the sectors and partners can see themselves in the measurements, if they can see what their contribution is in those measurements to that work, and they can have a commitment to that, then that will spur greater commitment and help us to identify where we need to work together in a different way.  
     Again, I think in some sense, this is focused on data, in some sense, I think it's focused on a little bit the theory of change of Raise Up Oregon in general.  This is really a reflection of the people that did this work.  It's been a little bit on hold for quite a while.  But want us to ‑‑ I think there was a real effort to try to think about bringing folks together with both sort of policy and data knowledge from different sectors, from the hubs, but also people within agencies who have actual knowledge of what the data is and what the data sources are, and how they work.  
     Part of what we tried to do is make a distinction between what are the sort of long‑term goals that we're trying to achieve, really sort of focused on the ‑‑ what are the true population level changes that impact children.  These are the reasons that we get up in the morning goals.  Like why we come together.  But also want to start with a real acknowledgement that long‑term goals is maybe five to ten years that it takes to get there.  So these are the things that we come together to help us remember what we're trying to achieve in this direction.  But that's also why we need medium term goals, that we could maybe more realistically expect to see two to three‑year changes that are more ‑‑ that can sometimes be more specifically for a specific program or sector.  But also really important that we have those buy‑ins from the sectors.  But help us know that we're really getting towards those objectives that will lead us towards those long‑term goals.  
     Part of what we also did was look at the data that was out there from three different perspectives.  So one of the things that the committee did first was sort of thinking about those two goals of children arriving at school ready to succeed, children living in healthy, stable, attached families, what are the sort of developmental domains within those that we care about.  Also looked at it from the perspective of the different sectors.  
     So what are the things that folks in Oregon health authority are looking at and care about.  What are the things that folks within the ‑‑ within K‑12 are also looking at in human services.  And then finally, really tried to organize it around that objective level of the plan.  So I think that was also very intentional, but not at the level of the particular strategies, lower than the [indiscernible], but the kind of outcomes, the objectives that have been identified as part of Raise Up Oregon.  
     So, we want to sort of walk you through this.  We can come back, if people wanted to delve in deeper.  
     You think we started calling it a library, because to do all those things, this is not the three measures or five measures.  It's ‑‑ didn't do a count, which I should have.  It's a lot of measures.  I think that's what we started referring it to, the Raise Up Oregon measures library.  I think there's also additional work as we think about gathering and collecting the data and operationalizing it, how to actually make it a useful tool for all of you, which I think may mean that, you know, when we do sort of like an annual review, making some decisions about where we want to do a deep dive or what really seems to be rising at the top.  I don't think it's going to provide that tier of six things that we sort of look at and that provides all the answers.  
     So we are still in the process of doing some additional work.  I'm going through these actual measures pretty quickly, but I think it's something we can kind of come back to at another point and do a more detailed dive into the actual measure.  So I just wanted to give you a sense of the approach before we actually got into the measures.  All of these are existing data sources.  They include all of the different agency partners.  They have different levels of periods.  We've tried to make sure as best as possible all of the data sources can be broken down by the demographic categories.  So that's additional analysis that we've been doing, and when we're able to start gathering the data, we present that in that form.  You can see basically sort of the alignment, and for each of the objectives, and the data sources, and then for each of them, what we're also in the process of developing is a more in‑depth information about what's the data source, what's the definition, what's the research basis for why this was included, but also, I think this is also really important, the policy discussion and rationale for inclusion, because I think one of the things I learned by mistake from previous work on data and data measurement, is not simply about having the world's greatest data set.  It's about having a shared understanding about why things were selected so many thoughtful rich conversations that came out of that committee.  So we're doing our best to actually trying to ‑‑ I think is really having any purchase of what that process is.  
     So I will hand it over to provide some actual data.  
     >> Great, thank you.  So just to give you, while the measuring success committee was happening, sort of in parallel to that work, or we started it a little bit later, the state received a prequel development grant, and as part of that, the federal agency giving that grant wanted to have a strengths and needs assessment.  
     My name is Katherine Pears.  I'm a senior research scientist at the Oregon Central Learning Center in Eugene.  I do a lot of work with early learning.  My colleague is Alicia Nell, who is working with us in Eugene and actually spent last year on a post doctoral fellowship.  Alicia is one of the best methodologists and data people that we know, and without her, we couldn't have put together the large data sets that we'll be talking about.  You want to say anything else?  
     >> You used a lot of acronyms.  What are the main data tools that you are talking about, assessment tools that you're talking about?  
     >> I'll talk about them as we go through.  What we ended up doing, and in fact, if you bear with me for just a little bit, because we will talk about them, let me explain the foundation of what we were doing.  And I think it will become clear, if it doesn't stop me again.  
     >> So the last line ‑‑ 
     >> Oh, yes.  So it's really a variety of existing data.  
     >> I'm going to say you referenced a couple different things.  
     >> And for the library, it's basically ‑‑ what we did is we basically did a survey of what's the existing data in Oregon.  So it's a variety of some administrative data in agencies.  We ended up relying pretty heavily on what's called the PRAM survey.  I'm going to forget how to do the ‑‑ pregnancy risk assessment, which is a survey that comes out of public health.  You know, for some of these questions, the best thing to do is actually ask parents.  So that ends up being a major data source.  
     So I would say if you looked at the whole library, it's probably 20 different data sources across the whole library.  
     >> It's a little confusing.  If you were talking about the child behavior rating scale, so all of them are not ‑‑ I'm interested, and what's the validity of all of them?  You talked about the usage of one, one of many.  And they're not the same in terms of the quality of the assessment tool themselves.  So are you going to ‑‑ like, you've got a snapshot of a partial thing that ‑‑ and I think the assessment tool really matters in terms of the emphasis we can make on the data itself.  So ‑‑ 
     >> Yes.  The final slide was an example of work that's in progress to document that for every single one of the measures.  That's part of the work that's in process, is to actually have all that information in the forum, which we allowed that ‑‑ so my apologies for not making that clearer.  
     >> I just wanted to say that part of what we were talking about was documenting that policy rationale, is tied into this piece.  You really have these impressions about various measures, the pros and cons of each, why some measures might be more applicable to the Raise Up Oregon objective and strategy that they were really targeted towards.  So, it's much longer conversation about the validity.  
     >> Thank you.  
     >> And I saw a place go by on that last place where data limitations looks like could be called out ‑‑ for instance, I saw one measure of ours where race and ethnicity comes out of Medicaid data, which is terribly unreliable, because it's a high refusal rate.  You can note that kind of thing in the spotlight.  
     >> I think the honest answer is every single data measure we have is less than what we would ultimately hope for.  So I think part of our goal is also just to be clear about what you can and can't do with the data.  I should have made clear that's part of what we're in the process of trying to document.  
     >> So, one of you started to do the bridge between what you presented, David, with the library and what you're going to hear from Katherine.  So, what's the connection alignment, whatever?  
     >> As I was saying in the beginning, these are two separate processes that were happening together, and it was an effort to sort of coordinate.  So part of what we did for today's presentation is pull out data from the PDGD assessment that aligns ‑‑ that sort of matches up within the library.  There are a couple places where the measurement is a little bit different from what ‑‑ from what ended up being in PDG for various reasons.  
     So this is basically an effort to give you a little bit of sort of first taste of to start to look at the data, what are we seeing about how children and families are doing in Oregon.  So, it's, you know, an effort to give you sort of a window, if we actually had the measuring success library populated with data at this point, you know, what are some of the things that you would start to see.  
     >> Okay, great.  Thank you.  
     >> Katherine, back to you.  
     >> So ‑‑ I was all proud of having my clicker and it's not clicking.  
     So, the development grant was granted by the federal government, and so as part of the requirements of that grant, the state needed to do strengths and needs assessment.  So understanding the overlap, why doesn't this overlap with the measuring success committee, there were certain things that the Federal Government required to have in here for information that are ‑‑ that we needed to get for them.  But it is very close, and as David said, when we get into the actual data, we'll show you where the overlap is.  
     We were really tasked with finding out about what ‑‑ it's a current snapshot.  So as of 2019, what is the quality of the programs that are available to families in Oregon, and particularly with a lens on the historically underserved populations, as well as also understanding not only what the programs are, but what the current workforce to serve this program looks like.  So in terms of education demographic and also in terms of what they're receiving for professional development.  With the idea that this could become a tour for local and statewide planning.  
     As well as we wanted to be useful to other localities.  So the folks that participated in this were Anne Morrison here at the ELD, my colleague Beth Greene, who was also ‑‑ I don't know if you caught it, but she was on the Measuring Success committee.  And then there was also, again, in that spirit of cross‑sector involvement, there were work groups that we went out and got information from in order to inform what we were do you think.  So we had an agency work group that was made up of state agency heads.  The community work group, which has membership from agencies, from foundations, from programs that served a variety of communities.  And then we have what a subgroup of that was the family voice work group, which is folks who were able to provide information about specifically underserved populations.  
     And really, our approach here has been to build on existing data where there was already a data stand that we could pull, we did.  And this took a very cross‑sector approach in that we needed to call HOA and various divisions to send us their data, which they did.  
     But we also knew we were going to get some new data because there were areas that we don't know what's happening.  So in the spring and summer of last year, we provided a provider survey, which went out to providers in childcare centers, home‑based providers, directors of those centers to really get an idea about who those folks were and what they were doing in terms of professional development, what they were doing in terms of curricula in their programs, and a really broad‑based view.  
     And then we have also ‑‑ we're just following up now a household survey that went out to families across the state to ask them about their childcare experiences and what they know about availability of childcare, how they make decisions about childcare.  
     And in order to make sure that we are getting all family voices in there, we have also incorporated family listening sessions where we've gone out and reached out to communities, tribal communities, communities of color, communities of recent immigrants, parents of children with differing abilities, incarcerated parents, a variety that may not participate in the survey, we've had these family listening sessions that we've done for communities across the state.  And that is part of this equity lens, that what we're trying to do is elevate the needs and voices of all children.  So that even those who don't necessarily get caught in these data nets or respond to the surveys, we're going to hear from them.  
     And last but not least, the idea that we want to make this useful.  We don't want this to be something that sits on the shelf.  Isn't it pretty, bye.  We want this to be something that can serve as a framework that could match or dovetail into the measuring success.  
     >> A question on getting the [indiscernible].  
     >> Oh, yes.  There were a number of rural groups.  And within that rural groups, maybe tend to be migrants.  There's a very large range there.  And we'll have that information out in a series of listening briefs, so that will be available.  
     >> Can I ask a quick question?  Do you feel like you have adequate participation, from like a sample size standpoint across all of the different ‑‑ I mean, the rural areas are quite large and varied.  So you collected things from all the different sort of hub‑esque areas and you've had good participation in each.  
     >> Yeah, I would ‑‑ I mean, being a researcher, I sent something out, and I go, what's our response rate.  We've got a very good response rate on the provider survey, and when we looked at the breadth of representation, it's really quite remarkable.  I wouldn't have necessarily expected it.  But it is with the entire state, and it is smaller home care in rural areas.  
     So the way we should have broken this down for you, he's broken things down into system goals, the big goals, and the intermediate goals.  And so what I want to talk about is what we know about those big system goals at the moment with the idea that we'll then look at those intermediate goals coming up.  
     And so what we did as an approach to be able to make the data useful to folks is that we looked at data and then we put it onto these what we call static maps, and the maps indicate, as you'll see, there's a legend over here that gives you sort of a range, and these are quartiles, and we've rotated them into quarter tails, with ‑‑ you'll see the lowest really light color and the highest to the darker color.  The thing to think about as we flip through the data here, and I'll start to go fast, is that, you know, with each quartile, you're going to begin at a new spot.  That may be zero.  In this case, for the approaches to learning, it's not.  And the top spot is not always 100.  Sometimes it's below 100, sometimes it is 100.  But those vary.  
     Really, again, what this gives you is sort of an idea of relative to each other, what did the counties look like across Oregon in terms of any given measure.  
     >> 46.8% of what?  
     >> I will tell you.  
     >> In this case, it's the OKA, but it is whatever the measurement source is, and I will let you know.  In this case, it's OKA and it's the number of students who met ‑‑ OKA, Oregon kindergarten assessment, and in this particular case, it's a the number of children who meet according to ODE's interpretive guidance who are demonstrating competence on approaches to learning.  
     >> And the highest was 46.8%?  
     >> Yes, ma'am.  So, again, when you're looking at a map of this, and I'm going to flip through quite a few, maybe not all of them today.  But to sort of orient you to what they look like, yes.  I also want to point out before we jump into this more, is that quartiles vary, but depending on the size of a county, whether it's rural, whether it's more urban, the percentage of children really do need absolute numbers.  So here we have several counties that have about the same sorts of percentages in terms of kids who are meeting the benchmark for ATL.  We're talking about different numbers of children.  Yes, ma'am.  
     >> So there were big issues around the data collection of the assessment tool itself.  Have those been corrected, or because ‑‑ I feel like those numbers don't mean a lot to me, if they haven't improved how they're collecting the information to begin with.  
     >> Is it collecting, or administering?  
     >> It was administering, but there were issues from an FA standpoint in terms of language and sort of racial bias.  Like, none of those were factored in initially.  There was not training on the people administering them.  So I ask that question, because it's really hard to take seriously the numbers that they have not improved the administration of that tool, particularly this piece around approaches to learning.  And it's not clear to me.  I'm asking the question.  I haven't engaged in it in a few years.  I was like, why are you lacking at me?  
     >> Yeah.  I think that I would want to make sure that we could bring [inaudible] somebody from the assessment team to be able to talk about what happened to [indiscernible].  [Inaudible] we have researchers here, but ‑‑ this data and caution.  It's certainly more in the communities as we think about this math.  [Inaudible] as well as other, like, [indiscernible].  
     >> Yeah.  It's also the point about the administration, there's [indiscernible] that are really critical, and we talked about [indiscernible] ‑‑ and what educators can ‑‑ push forward ‑‑ so there's a lot to consider ‑‑ coming out of that assessment.  
     >> Should I assume that the data validity issue is on the small sample size, that explains what looks Luke a really atypical geographic pattern to this data?  
     >> I think that we ‑‑ I totally agree, there are always questions.  Particularly there's been a lot of very valid concerns about the OKA data.  As David said, we all would love more valid measures and our concerns about it.  I would say that one of the things that pulling together cross‑sector data has allowed us to do is not necessarily have to rely on the measure and to be able to look at things.  I'm giving you a full sense here of the breadth of data that we were able to select in terms of some things here to say, okay, these are the kinds of things that we did, but there are a great many indicators in the actual report that go beyond, say, just reliance on the OKA, and in fact, we were able to put some indicators together to look at child well‑being that build on the strengths of all the understood indicators.  As a researcher, I would never rely on just one data point to tell me anything.  So with that in mind, there are definitely difficulties in all of these particular pieces of measures.  None of them are perfect.  
     >> Especially ‑‑ this goes beyond sort of perfection when you don't have reliability on that data collection.  
     >> That is a very pivotal piece.  I guess the cultural bias piece in particular is an issue for me.  Yes, there are validity issues, but this is a little different in terms of some basic infrastructure.  That's why I was hoping there had been improvement on that.  I think it has been called out, so I think my curiosity was around, you know, what has been done over the last few years to sort of rectify that issue.  
     >> I will say for this particular measure and one of the reasons we decided to present it is this isn't administered to the child, this is teacher reports.  
     >> Observation.  
     >> It could have inclusive bias for sure.  They didn't need to be ‑‑ yes.  
     >> [Inaudible] 
     >> 2018.  The data that were available.  
     >> [Inaudible] 
     >> I think if we could look at the other things that we have available, just to give you a sense.  
     >> So that was one example of a data point, when ‑‑ a couple of other, three others that aligned with some of the objectives under system goals two ‑‑ or, excuse me, some of the long‑term measures identified by the Measuring Success committee, that are in the system, long‑term.  And the three that we're going to show you or share with you from the development grant.  
     So this ‑‑ there's a legend on the left‑hand side showing the quartiles.  So, again, this is children under 6 living in poverty and [indiscernible] survey.  They released updates annually, and this is the level of the child.  The reason why, you are [indiscernible].  It also comes with it, a number, of course, an inability to capture certain variations.  But the reason why we chose this estimate is because it does give us a snapshot of what's happening in rural counties, which is not available in the smaller one‑year estimate, because the numbers are so small.  There are over 58,000 children in Oregon living below the federal poverty level, 22% of our children, compared to the national estimate.  We're a little bit higher.  The national estimate is around 19%.  [Indiscernible] here in the lower quartiles, from 12.5 to 20% of the children living in those counties, or living in poverty.  Over a third and up to just under 50% of children are living in poverty.  
     >> I presume the color for [indiscernible] is suppressed because it's too small.  
     >> Yes.  And so even though we do have the five‑year estimate, and other areas, yes, it's too small to show up there.  We did this data for ethnic groups, ethnic and racial groups that's provided by differences.  All children under 6 years old within each racial or ethnic group that this provides, the percentage of children who are living in poverty.  So out of all of the children who are under 6 years old African‑American, 40.7% are living in poverty.  [Indiscernible] and are Asians, this categorization of Asian, 15.8% of those children in Oregon are living in poverty.  
     Another area that Measuring Success identified is food security.  We were able to get food in security.  A nationwide effort that relies on USDA, population survey, and census data to look at [indiscernible].  They also map it for each county approximation.  Which is released annually and it's for children under 18.  This is where the measure is a little bit different.  From what we have for measuring success, because this is not automobile to be broken down by racial and ethnic groups.  
     And so that's some things to work on moving forward, I would say, for Measuring Success, and pointed out that there's still work to be done.  
     So you'll see that we have 22.8 to 24.1% of children under 18 are experiencing food insecurities.  
     >> Is the county level data addressed on direct data or punitive?  
     >> So this data comes from many sources.  The current population survey has a really in‑depth interview that they do with families.  They ask about [indiscernible] direct.  
     >> That's what I'm getting at.  For instance, I know in the case of unemployment data, which is survey data, they don't survey enough people in each county in Oregon to actually do a race, so they take each county and map it to what's its county like nationwide and project the number onto the county based on that.  Is that kind of ‑‑ given that it's a nation wide survey data.  
     >> The survey we'll probably get to at a county level.  
     >> Yeah.  
     >> It's not data that's taken ‑‑ 
     >> So the nationwide survey would have to be several tens of thousands of people?  
     >> Yes.  
     >> All right.  
     >> If we can just go back to the slide before real quick.  Do you have the end for all of those?  This highlights to me disproportionality, but it doesn't give me numbers.  Even though like the white non‑historic is 16%, the racial demographics of the state ‑‑ 
     [Simultaneous speakers] 
     >> So it would be helpful.  I like seeing the disproportionality.  I'm actually really grateful that you separated Pacific islander from Asian, but I would love to know the raw numbers for each, if possible.  
     >> Yeah, I don't have the raw numbers with me, but we could definitely ‑‑ 
     >> I think that would be helpful.  
     >> I have percentages, just kind of overall.  All of the children living in poverty.  
     >> Yeah, but, I mean, that number is 1,000.  
     >> Okay.  Sorry.  
     >> No, good questions.  
     >> Do you want to give us an amount of time, and it will just help them.  
     >> Well, how much time is left, according to the agenda is ‑‑ 
     >> Are we over?  
     >> Seven minutes.  
     >> Okay.  
     >> So, let's go ‑‑ let me talk about one more, just to give you ‑‑ because we've lacked at a wide variety of data.  This sort of gets to health questions in terms of ‑‑ and again, this is under goal one, right, and the objectives for the Raise Up Oregon, and reaching their full potential.  So this comes the Oregon health authority and the census.  This is pretty current.  So how many children, how many children who are receiving Medicaid.  So these kids then are at 185% of the poverty level.  How many of these children have been received developmental screening in the past year.  More children are receiving these screenings.  There are some counties here who are quite high.  And some counties that are not.  
     >> So the incentive metric we've been using is screening by age 2.  I'm curious why it's within the last 12 months at age 7, because in theory, zero would be the right number.  
     >> Exactly.  
     >> The measures we were able to be seen, talking about [indiscernible], which was measured.  
     >> Would you be automobile to obtain the incentive measure.  
     >> We do have that metric.  
     >> We could have been unable to obtain it.  
     >> A metric for six years.  
     >> Yes.  But we weren't always automobile to actually get it from the agency.  
     >> Would be completely unreliable.  
     >> That's a really good question and we can find that out.  
     >> Okay, yes.  
     >> What I wanted to do was talk about the interactive number.  So you're seeing here static maps.  The exciting thing, we think it's exciting that is going to come out of this is that we were able to contract with some folks who are going to mach the data into interactive maps.  So what you'll be able to do is to look at, say, any county, bring up a map, you wanted to find out the number of children on Medicaid in the county.  You could do that in realtime.  The nice thing is that then you can overlay a number of things on it, including demographics, including how many kids are ‑‑ if you wanted to know how many kids are under 5 in a given county, that would be possible so that you can get the interplay between those two numbers.  
     And that will be available at the county level, when possible at the census check level, and at the district level, so you can see the catchment areas for the different schools.  
     That map also will allow people to extract information and make a scatter pot out of it.  So, again, if you wanted to know the relative number of children under 5 in an area, and the number of available childcare slots, you can see that plotted on a plot, and then you can highlight each of those dots and find out where that is.  So, again, that will not back to a particular county, a particular census track, a particular school district.  Which will again allow folks in terms of planning to understand where they are in the universe, and also figure out your exemplar, so you can think about, okay, people that are doing a given thing particularly well or have an adequate number of slots, what is it that they're doing.  
     And so that should be up and running by the end of February.  And will be available ‑‑ I don't know if it will be available good luckily, but it will be done.  
     >> So what are the data points in that that you can click on?  
     >> The data points will be what is included in the PDG needs strength and needs assessment.  So we're giving you a small slice here.  There are a range of risk and resilient factors from the numbers of years of education in center personnel through developmental screenings through immunization through prenatal care.  And that data will all be put into this map so that you can again either look at it this way, go to a town and find out what the average number of childcare slots are, or you can do a scatter pot where you take different pieces of information and put them together so that you can again see of the counties in Oregon, let's say what do they look like in terms of ratio of children under 5 to childcare availability.  
     >> And how are you going to keep that current?  
     >> That is the question.  
     >> Already 2 years old, right?  
     >> Uh‑huh.  
     >> Especially on childcare [indiscernible].  I'm just not sure how ‑‑ 
     >> Childcare sets is yearly data, actually.  Because that gathers [indiscernible].  
     >> We have that data.  
     >> Yes.  We have that data.  Yes.  It will provide, we hope what it will do is allow folks to do some planning and some ability to get snapshots.  Any data, unless we collect it internally right at the moment.  I mean, the ACS data and that kind of data, you know, it is bound by those implementations sometimes.  But it will provide ‑‑ we hope that the most up‑to‑date data that are available will be in that map.  And will allow people to get snapshots to really look at relative position, and then you can see how you move over time.  
     >> Are you working with the Oregon explorer to get these kinds of data?  What's the relationship between [indiscernible]?  
     >> The Oregon child integrated data?  
     >> No, the Oregon community explorer [indiscernible] at OSU.  
     >> We're working directly with them.  We got the data from them.  The data that are available in that set of factors that they check, they track, are all in here.  
     >> So you pulled from them some basic data, and then you're adding in other ones.  
     >> Exactly.  
     >> You can see exactly what the childcare facilities are in the state.  
     >> So started from that ‑‑ 
     >> Thank you.  That's a very good walk to explain it.  Upon what has existed already.  
     >> Yes, that's helpful.  
     >> Any other questions?  
     >> Okay.  We appreciate you.  [Inaudible] 
     All right.  So, 11:30.  Public testimony needs to start in ten moneys.  You think we want to stay on that timeline.  So, David, shall we start the committee discussion, start at the high level, and then we'll see how much more time we need after the public testimony.  
     How many people have signed up to speak?  
     >> Right now, we have two.  
     >> Okay.  
     >> And there may be others on the phone.  I don't know if they are.  I hope we can hear them better.  
     >> And spend the rest of the afternoon arguing about my budget, so I'm going to flip out.  
     >> Thank you.  
     >> Thanks a lot.  Good luck.  
     So, in our packets, as you know, there is a document that presents some suggested principles for committees that the council may want to consider for the future.  And the agenda today isn't to start deciding what committees do we think we should have or want to have.  It's really trying to establish the foundation on which we would make this provision in the future.  Within the strategic plan, the agency implementation team, discussing this also.  And is going to be presenting suggestions and ideas for us in our April meeting.  That's obviously, if you remember, they're the ones who did the gallery at our retreat, and so that's a cross‑sector team that is figuring out, from each of the agencies' perspectives, what kind of cross‑sector committee would be a value to them from the council.  
     So, as you look at these principles ‑‑ 
     >> One very fast note.  We had a chance to begin the conversation with that group, and it was wonderful listening to the morning conversation around priorities, because the conversation seemed to be completely aligned, so I think a couple things that started to ‑‑ there's all of these sort of state sponsored efforts to sort of help with regional planning, but the state sponsored efforts were not coordinated.  So we need to coordinate that coordination.  It was the same conversation about, you know, the workforce issues across‑sectors and agencies that everyone is struggling with.  It was very exciting to hear this morning's conversation.  
     >> So we are in left field and they're in right field.  Very nice alignment.  
     So as you look at this document and the suggested principles, I think in light of our time what I would ask is are there any of these principles you disagree with, and would you think they're sort of off base, as far as what would we want to see foundations for our committees.  Are there principles that are missing from this list that you think we should consider adding to this.  And I know every one of us has been on a multitude of committees with standing, ad hoc, task forces, work groups, et cetera.  So we all have lots of experience on what's effective, what works, what do you want to show up for, and which of those that you wish you hadn't said yes to.  
     So, just trying to get a sense and give any feedback back to the agency implementation team, where the council is coming from, and what we're hoping to get out of committee that we would want to appoint in this case.  And any principles that you think are super important or not important.  Are you not finding this?  
     >> It's a memo, right?  
     >> Yeah.  
     >> We're going to figure out a better way in the future to try to identify where things are in the packet.  
     >> Need to spend a long time on governance issues.  We discussed a lot of these different ideas already.  I'm ready to make a motion.  
     >> Okay.  Thank you, period.  Let's go ahead and put a motion on the table, and then we'll discuss the motion.  
     >> I move the committee adopt principles in the packet provided by the early learning cancel on January 16th, 2020.  
     >> Is there a second to that?  
     >> [Inaudible] 
     >> Second.  
     >> All right.  Discussion.  Anne, did you have a comment?  
     >> [Inaudible] 
     >> I think the first listed here, these are not a priority order right now by any means.  I think cross‑sector pieces, one that we've been pretty intentional about, even in the past.  And more so as we look to our future, recognizing and really focusing on the fact that we're building a system, that it's not an Early Learning Division effort.  So this is the basis of how we look at committees and what committees we might want in the future.  
     One of the principles here that's really important to keep in mind is that, as we all know, we're committing to be successful, it requires staff support.  And so we'll need to be very in tune to that as we look at, in April, at potential committees and who has the capacity to those.  
     So [indiscernible] this morning as far as priorities go and say what committees are going to align with the priorities that we've set, and then try to integrate those conversations.  
     Any other discussion about the committees, the motion on the table?  If not, those in favor say aye.  
     >> Aye.  
     >> The only thing I would have added is if we do get updates from those committees on work that they've done, or the direction that things are going in, if those are done in this format or in the updating piece that we get before meetings at times, that would be good.  
     >> Okay.  Yes.  
     >> I'm more with the alignment.  
     >> [Indiscernible] in addition to these principles.  All those in favor with that amendment, say aye.  
     >> Aye.  Motion carries.  
     >> I think for the [indiscernible] to be updated, and the committees know that we're getting updated.  
     Let's go then to ‑‑ actually, we're a few minutes early, but let's go to the public testimony part of our agenda.  We always appreciate people joining us at our council meeting, so thank you for being here.  We look forward to the input that we're going to hear.  
     So let's start with Sierra Pryor, representing the Oregon coalition of local health officials.  
     >> Hi.  My name is Sierra Pryor.  I actually thought that was regular sign‑in, but I will take that opportunity.  I'm with the Oregon coalition of local health officials.  Our members are the local topic health authorities across Oregon.  
     One thing that I will share is that we had a convening of public health administrators from across the state back in September, and the administrator for north central good luck health district was there and she presented to everyone in the coalition, Raise Up Oregon.  We looked at different ways in which there's alignment between good luck health work and also the objectives and strategies of the plan in Raise Up Oregon.  And so for that reason, the Oregon department of local health officials is helping to stay up to speed on the work of the early learning council, and you can expect to have our presence at meetings in the future.  
     >> That's great news, Sierra.  Thank you for being here.  Say hi to Terri for all of us.  
     >> Will do.  
     >> Autumn signed up.  And then following Autumn will be Carissa Almoner.  
     >> Welcome.  
     >> I have two things.  My name is Autumn David.  I'm the President for [indiscernible] 132.  I'm a certified five star preschool promise provider in northeast Salem.  I've been in business for 23 years.  I'm here on behalf of our [indiscernible] providers that we represent.  I have many providers reach out to me about promise rules.  I know some of them have sent electronic testimony also.  Many of the rules have been confusing language, and we had to shuffle through and get the intent on some.  You think it's hard to understand without being given the opportunity for questions and answers from the division.  I called on January 21st to get public comment.  At that time, I had not reread House Bill 2013 and 2025.  As that is what we thought were in House Bill 2013.  When I spoke about the rules that 414, 707, 5c, I didn't know it covered this until I reread the House Bill 2013.  I've been out of the country for a month, so I was trying to catch up when these rules came out.  
     I found out it was close to the same language that was proposed on the revision, the rules for January 16th.  After knowing this, we understood where this came from, and we were okay with it.  I also spoke about rule 5D and ask the paragraph get striked out, it's no longer relevant since House Bill 2013 passed and I asked for it ‑‑ it was taken out of House Bill 2013.  
     By the rule 5C, III made sense at that time.  Until the revision that came out on January 28th, I worked to revise III.  So we still feel that it's not representing family childcare in a fair manner.  The first proposed rule on the 16th was the providers to have a CDA equivalent, which is [indiscernible].  On January 28th, it was proposed to have only a CDA until the division could work on it and add language.  The division would partner with teaching standards across Michigan and educate [indiscernible].  On January 29th, they proposed it would be a CDA, or at least a step eight, but partner with the educator advancement council.  We feel the TSCPC and the EAC is not best represented to represent childcare.  
     Our goal after the first draft of January 16th was to strike out all of the these and not have any changes to I.  
     The recommendation that we are giving is to leave the language ‑‑ two recommendations.  Leave the language the same as January 16th proposed rules, striking 5D, and adding "or" to the end of I.  And if we keep the language from the 29th, then the 29th is the email between ‑‑ so you guys I don't think have that.  So it was an email between Sarah and I.  If we keep that language to add in family childcare in the work group to basically look at what the standard will be.  Because right now, it was just the educator advancement council.  So we want to mach sure that family childcare is in that conversation.  
     So that's our recommendations.  Either keeping the language from the 16th, or if we keep going between the 29th, adding that family childcare will be in that work group.  
     The other thing I wanted to talk about was speaking about the contracts and moving them to subcontracting with the ELD from the very beginning.  I didn't understand why this wasn't done in the first place.  After talking with providers around the state and the discrepancies between each program, I learned it was huge between all the different hubs, the entities, the providers were just really hard understanding, and there was a lot of discrepancy between them.  And so by everybody contracting out.  
     The budget was never right from the beginning.  I always voiced my opinion on that, and whoever I talked to, I was like, come look at my budget.  It's not right.  It was never right.  Hopefully that's going to be taken care of.  I will open my books to anybody to understand that it's not right.  And family childcare has never been at the table for that.  
     I personally like my hub.  I feel really supported.  But some providers don't feel the same.  And like I said, we're representing all providers.  It will allow providers to have more dollars in the program that will support the needs of the children and the care.  We're optimistic that the ELD will continue funding much needed support and connections the hub has given us.  
     By having one entity for all the providers to go through, it will help with more consistency of the dollars being spent.  
     >> Thank you, Autumn.  Council members, just in case you had a hard time tracking the Is, when we get to that point on the agenda, there is a handout, and Miriam and Gwyn will take us through that.  They've been talking with Autumn, so they know how all of that adds up and what to look at.  
     This is hot off the press this morning.  We've been working with autumn and appreciate that.  
     >> Had a conference call, not sure what it was exactly yesterday with some of the providers just to continue gathering input on the rules.  So we'll get updated on that this afternoon when we start reviewing those.  Thanks, Autumn.  
     Okay.  Karissa.  Welcome.  
     >> Thank you.  
     >> Thanks for being here.  
     >> Good morning.  We know we can learn.  We know we are smart.  Excellence is our purpose.  We are proud of ourselves, our families, and our communities.  This is the pledge of excellence that is expressed to merely 600 children daily while preschool teachers work hard providing high quality and comprehensive services to children and families with rich learning environment.  My name is Karissa Palmer and I appreciate your time this morning, as I share a little bit about my experience obtaining my AA in early childhood education, as well as innovative programs we have within Albina Head Start.  It is a multi‑faceted program that includes several models of high quality service to children and families within Portland, prenatal, home‑based, center‑based, serving children and families with children at six weeks to 5 years old.  And that would be families whose incomes are at or below income guidelines.  This is our target population.  
     Our preschool teachers and education staff are highly trained, analyze classroom data, and use it to improve mastery skills throughout individualizing and careful lesson planning.  They use literacy‑based curriculum, health, nutrition, social‑emotional, multicultural, STEM, reading, and management lessons as a platform for instruction and teaching.  Many of our children leave Albina Head Start knowing how to read and have advanced learning levels.  
     In the area of cognition and general knowledge, out of 300, almost 400 students, about 90% of both students graduated with advanced learning levels within Albina Head Start.  That would include levels of math and science.  Language and literacy, about 92% graduated at advanced learning levels.  
     Most of these outcomes were obtained with preschool teachers who hold a degree in early education, or have a child development associate, a CDA, or an associate graduate.  Albina's self‑sustaining training programs have graduated many high quality teachers that do not have a BA.  
     In addition, Albina has multiple Oregon centers for career development master trainers have more and that are coming up through the training process.  
     Along with the associate degree of early childhood education, and internal training model, this system should be replicated in other ECE programs.  And be considered in place of a BA mandate on preschool teachers.  While the research generally concludes that more education is better, the research does not indicate how much formal education teachers should have in order to achieve high quality learning environments.  Calderon 2005.  
     >> I know Calderon.  
     [Laughter] 
     >> I'm sitting next to one.  
     >> The expectation of obtaining a bachelor degree presents additional challenges for skillful but marginalized minorities, language, and low‑income professionals.  [Indiscernible] resulting in increased turnover in skilled teachers leaving the field.  [Indiscernible] serves the highest number of diverse families of color within the state of Oregon.  We take pride in hiring staff from within the community we serve and hold dear to our hearts the longevity of preschool teachers within our school community.  The proposed student success act rule mandating a BA for teachers is harmful as it could disrupt the continuity of care and cause quality teachers to be displaced.  
     I'm a recent graduate, and now hold a BS in social science and an associates in child development ‑‑ or early childhood education.  This was obtained during my 21 years of working for Albina Head Start.  Although I'm very proud of that accomplishment, I can't fail to mention that as a full‑time employee, and taking upper level college classes to earn my bachelors of science, at times, it was challenging to deliver best practices in the classroom.  
     Many preschool teachers work full‑time earning wages that would limit or disqualify them from grants, which would result in durable college loan debts with no wage compensation after graduation.  
     In closing, I'd like to share that only a fraction of my classes required from a BS have any relation to ECE.  As a matter of fact, out of 32 classes, only ought of them had a related title.  
     Please consider, or reconsider the student success act rule of mandating BAs for preschool teachers.  Thank you so much for hearing my testimony.  
     >> And thank you for your testimony, and I just want our director to clarify the [indiscernible].  
     >> [Inaudible] 
     >> Because it's not a requirement.  Before you leave, I just want to ‑‑ and we'll talk about that when we get to the rules.  But I just want you to clarify.  
     >> Thank you so much, Karissa, for your testimony.  And raising the important issues.  
     We are ‑‑ when we consider the preschool promise rules later, and this is following what is current law in legislation around preschool promise, that there is a ‑‑ the requirements and qualifications have a BA named in early childhood education or bachelor's degree with some experience or course work that is related, or an AA also counts as meeting the highly qualified requirement for preschool promise.  Or what we'll talk about later is language specifically from statute that says sufficient alternative credentialing indicate the teacher the highly trained.  So all of those are or, so they're options.  And then later on, we consider rules, building on the testimony that we just had from Autumn or look at some language to make more clear what that means to have ‑‑ to meet the sufficient alternative credential.  
     So, I think that flexibility in our current statute that is reflected in the rules that you have the floor there is acknowledging a lot of what you touched on around the different ways in which we can support and teachers can demonstrate their skill at working with these children.  
     >> Thank you for that clarification.  
     >> Absolutely.  
     >> Thank you for the work you're doing.  
     >> Thank you.  
     >> [Indiscernible] 
     >> Yeah.  
     >> We are in action mode here.  
     >> Sandy Stevens also from Albina ‑‑ 
     >> Can I ask a question?  
     >> Sure.  
     >> She referenced the number of course work that also had early childhood as like a reference point.  That's striking to me.  Is that true across the board?  That the course work on early ed doesn't actually have ‑‑ there are not many options in the training around early learning?  
     >> I think that's a really important point.  That's some of the words that we want to do, and I think we will have the opportunity to do with some of the resources around professional learning and our preparation program for early childhood educators.  I would say anticipate variants across, because of the policy area where we could do more and create that alignment, and it's important for a lot of different ways.  I also think that the skills that individuals lead with, and child development and practices, and also to make it easier for [indiscernible] across, and how we're all kind of anchored around a set of agreed upon knowledge and competencies and course work to reflect that, and some of the work would have to be [indiscernible] in partnership with higher ed.  
     And we have some time in our agenda today to [indiscernible] [inaudible].  
     >> Great.  Thanks.  Is Sandy Stevens here?  Yes.  Welcome.  
     >> Good morning, and thank you for the opportunity to allow Albina to ‑‑ thank you for the opportunity to express Albina's concerns with mandating [indiscernible].  So from the state perspective.  My name is Sandy Stevens and I'm representing Albina Head Start.  Albina serves prenatal moms and children up to the age of 5.  We serve more African‑American preschoolers in the state of Oregon than any other program.  We have the most averse early childhood staff as well.  We have staff from 35 different countries that speak 27 different languages.  This has been invaluable for our program.  Preschool teachers play a critical role in children's development.  In our view, there is a serious mismatch between professional credentialing being proposed and effective preparation associated from classroom responsibilities.  
     I have worked in the field for over 35 years, and I hold a bachelor's and a master's degree in the field of education, with a specialization in early childhood education.  At one point, I held an education license with the state of Oregon as well.  
     The hands‑on experience I have received at Albina along with knowledge I have obtained with my AA degree.  
     [Please stand by] 
     As well as ECE classes and community college.  Albina's in‑house training program functions much like a multi‑year apprenticeship program.  We also offer classes to help all teacher assistants obtain their CDA, their child development associates.  All Albina teaching staff have the opportunity to obtain an AA degree in early childhood education.  
     Staff attends the classes on in service dates and complete their student practicums in our Albina head start classrooms.  Albina pays for tuition and textbooks.  There's no out‑of‑pocket fee.  We also have an ECE pathway for parents that want to enter the field.  It's a year‑long program.  
     These incentives help Albina retain staff and reduce staff turnover, which we all know is important.  Both are essential and quality services for children.  Well over 80% of Albina staff are current or Head Start parents, while over 90% are women of color.  While many Oregon Head Start programs report an annual teaching staff turnover rate between 30‑40%, Albina's turnover rate is 8%.  Any approach to teacher preparation is ultimately judged on child outcomes.  Albina's triannual federal head start reviews have resulted in no deficiencies or noncompliant findings for well over a decade.  
     We agree we're focusing on much‑needed investments in Oregon preschool programs and designing structure moving up a career ladder that pays them appropriately.  Let me repeat this.  And that pays them appropriately for their work.  Rather than a BA degree, in addition to [indiscernible], that requirement that will ensure that fewer and fewer women of color become preschool teachers.  
     We are dedicated to changing lives and making sure that all children are ready for their next educational journey.  Let us all remember our calming ground in this debate.  We only want the best for our children.  
     >> Well said.  Thank you very much.  Appreciate your input and all the work you're doing with kids.  
     All right.  Dana Hafner from the children's institute.  
     >> Am I allowed to ‑‑ 
     >> Sure.  
     >> I just want to say I think she brings up a lot of issues that are important to the workforce conversation that we've had.  And I have not analyzed the higher ed, what they're offering.  But it sounds like there's an issue with actual quality training opportunities in early childhood, even though things are put under the umbrella of that, but they're actually not focused on that.  
     And so in the earlier conversation we had around workforce training and development and access, this just seems like a very big issue that needs to be addressed that the council may have an opportunity to impact as well as the wage issue that she brought up in the beginning and the correlation between what things that we paid for, and like what do we pay people, compensate people for in terms of training, and I think it sounds like there's an opportunity for the council to impact that, too.  
     Because those are huge issues.  I know we've heard about them in the rural areas as well.  I just think it's really important.  
     >> Thanks, Kelly.  Anne with us here, one of your other [indiscernible].  That may be an area where they can provide some help.  
     Dana, welcome to be here.  
     >> Thank you.  I'm the director of policy and advocacy at the children's institute and I'm just here to raise awareness of ‑‑ among the early learning council members of an issue you don't have direct authority over, but I think interacts pretty closely with the stuff that you work on.  
     And specifically, it's preschools that are funded with K‑12 funds.  And this is becoming an emerging kind of ‑‑ there have been school districts running preschools for many years in Oregon.  In fact, children's institute did a survey of school district run and funded preschools a number of years ago and found there were about 55 school districts in the state serving 1,300 children across Oregon.  Many kids who are even eligible for the programs, we don't have access due to lack of funding.  And with the student success act, more school and the new funding going to districts, there are more schools looking at preschool as one possible investment among many ‑‑ including among many in the early learning space that might be worthy of investment for their new funds.  
     Everyone with the new investments and Head Start, there are still going to be more than 20,000 young children who are eligible for publicly funded preschool, but we do not have a spot for in publicly funded preschool.  So we think it's great to see school districts stepping up in this way.  
     The question is, what is in place to support some level of quality best practice inclusion culturally, specific or responsive approaches in those preschools.  How are we communicating with school districts what we hope to see in that regard and how are we supporting school districts to move toward that over time.  
     And so I wanted you to know that there have been a number of early childhood advocates who have been engaging in this question.  We wrote a letter to Colt Gill and included Miriam and Sue and the governor's education policy advisors asking them to set some standard for what district funded preschools should reach and work with school districts who want to use their districts ‑‑ their new district funds for preschool to figure out the detail specifics underneath those standards to figure out how we would put a system in place to support progress for those standards and to figure out, you know, reasonable nononerous ways to demonstrate and monitor those standards over time.  
     Happy to answer further questions or share the letter with the council, but just wanted you to be aware there have been a number of us kind of working on this issue.  
     >> Thank you, Dana.  And I think it would be great to share that letter with the council.  
     >> We can make the letter available.  
     >> Okay.  Thanks, Dana.  And thank you to the institute for all the research and advocacy that you all have done.  We are all indebted to you.  We played a big role in the student success.  
     Is there anyone else who would like to speak to the council?  These are the only people who have signed up.  Anyone else either here or on the phone?  
     Okay.  If not, we will close the public testimony.  
     >> One thing based on Dana's testimony.  Again, you think all the testimony is raising issues for the council to consider, and I think figuring out how we engage in what Dana is bringing up, and being able to make a recommendation, how we might be able particularly to, you know, the governor and the department around quality, I think that's a very important role that we can play as the early learning policy group.  
     And so all of these, I'm like, what is it that we can do to actually create change, or be catalytic towards change in these areas around quality workforce, all the things that are coming up with the testimony.  Those feel like really important to who we are and what we do.  
     >> And I would say, Kali, appreciate that, but I really do feel like the fact that these issues are being raised and we're talking about them is [indiscernible] that we have already been catalytic.  But clearly, I know what you're saying was [indiscernible].  First step is raising them, talking about them, which you think is [indiscernible].  And I think again, when we get to the implementation, our goals and priorities, I do know that the workforce will be ways to do that.  And I think specifically, on the issue of the requirements [indiscernible], something that director Colt Gill has been a great partner on, and I think it is a high priority, we'll keep working together on it.  Thinking about potentially the ways that the council [inaudible].  
     >> Discussions of a work group of a preschool or childhood K‑12 work group together?  
     >> Yes, I think that those are areas that have been discussed.  Like, right now, the governor's office is doing some I think engagement as well.  I've had an opportunity to be part of the conversations.  I know director Gill is doing the same thing.  The mechanism is still being determined about that.  But we can have ‑‑ again, more updates for the council members.  I think it's possible in between the meetings and such and share more information.  
     >> Feels like there needs to be some kind of summit between early childhood, K‑12, and behavioral health, because behavioral health is having the same struggle.  
     >> Good point, Peter.  Okay.  Any other comments before we go ‑‑ are our lunches outside?  
     >> Yes, they are.  
     >> Okay.  So lunch is right around the corner.  As you know from the agenda, there's no time to pick them up.  
     [Laughter] 
     Starting the student success act update ten minutes late.  So if I you don't mind literally grabbing your lunch.  
     [On break] 
     So it's significant funding for the infrastructure.  
     [Applause] 
     >> Thank you.  
     >> And now an update on the student success act.  Which we talked about at our retreat.  With everyone saying, okay, great, what's all that [indiscernible] in the state.  
     >> Good afternoon.  
     >> I'm happy to come back during the rules portion.  So many of those rules.  We can do that, and if you don't get through sufficient detail for any of you today, I think we're happy to figure out a way to kind of talk more about that.  
     The first slide is a pie chart.  I think you've heard us say before, but it's worth saying again for emphasis on magnitude that this really did [indiscernible] of the budget of the Early Learning Division and made the state a much more equal funder of early childhood compared to the Federal Government.  
     The majority of our funding ‑‑ next to Oregon prekindergarten, we see toddlers, which is really the early Head Start investment.  So together that's a big list in.  All Head Start educators in the state will get a raise as a result of that investment.  Lots of exciting stuff here.  I'll talk about most of these investments we're really focusing on today throughout the presentation.  As you see here, really a diversity of programs, what the early learning accounts did, instead of sort of investing in one area, lots of states, we'll just focus on 4‑year‑olds, and maybe in the year 3,000, we'll [indiscernible] and trying to do something a little bit different I think in concert with the governor, the legislature, and really say we need to see all parts of the system.  We want to highlight early childhood education.  Received a large investment of $35.5 million, and these are annual numbers.  
     And so that's to get to adequate service levels for children, and we do not administer that program.  Just want you to know that.  That's our partner, so we won't talk more about that today.  
     And what's most urgent moving forward, and kind of give you an update on where we are.  This is now, or rather last month or through the end of September, beginning of September when our target is for services to begin.  This is really focused on preschool promise, Oregon, prekindergarten, including infants and toddlers up to preschool, and the funds have been our major focus this far.  
     So we have had some great work happen.  I know the council members are on the equity advisory committee.  And we'll have those today.  Really great to have the community input.  One thing we want to highlight is that all 16 early learning hubs, which we'll talk more about in a second completed early caring education sector plans, really looking at defining priority populations of children in their communities.  
     When those are adopted, we can release request for applications for these programs, and we anticipate upon passage of the rules.  We see this as what the next kind of nine months, seven months will look like for folks here.  We'll get into these as we go along a little bit.  
     As we mentioned, all 16 early learning hubs completed sector plans.  Here is a total random assortment.  Just to give you a sense of that these are real now, which is so exciting, and they contain an incredible amount of robust information.  
     Essentially the process that each hub went through, and I know some of you were involved in this process, was they had a stewardship committee, which was families.  And includes families, included providers, included other folks in the early learning space, and they solicited input from families that was a lot of different ways we received input, if you total it all together from several thousand families across the state as part of these plans, whether that was through surveys pushed out through various networks, whether that was going to events and talking to parents, whether that was focus groups, a lot of really robust input.  
     I pulled out a few things that I think represented what we brought across plans, a lot of themes.  They are all up on our website under each hub's website, so you might be interested in those that are related to the region, but they're really exciting.  Here's a few high program costs.  Accessing care.  I almost [indiscernible] with my youngest due to my work schedule.  So we thought a lot about having to leave during the day, transport children to and from, and not having that support.  That was a direct quote from a parent.  Other plans kind of summarized input, so parents want to have caregivers speak their native language, a call for cultural sensitivity and diversity that came up.  And those were both themes across with lots of other themes.  But these have been incredible sources of information and will continue to be, both for implementing these investments and as we continue to design policy, and even as we continue to think about resourcing hugs to do a lot more engagement with families, I think it's truly incredible to see the work that they've completed in what was a really short timeline after the passage of the act.  
     >> Some of that [inaudible] by the incredible increase in the number of school days lost.  As opposed to the half day.  
     >> Yeah.  
     >> Having a hard time hearing.  
     >> Yeah, sorry.  
     >> Maybe move the mic.  
     >> The phone a little closer?  
     >> Yeah.  
     >> I will speak very loudly.  I feel like I'm yelling.  But that's okay.  So, just want to go through preschool promise, OPK and the equity fund to give you an update in addition to the rules.  A reminder, our preschool promise investment is part of the student success act, invest in about 2500 additional children served statewide.  That's about a $30 million additional investment, and then that is ‑‑ and then $3 million on top of that for local support instructional, coaching, technical assistance, and funding for us to both monitor and evaluate the program.  So, going to the next slide, here are some of the biggest highlights.  I'll show you the distribution plan.  That was about equitably distributing plots across the state.  
     What we saw in the first preschool promise statewide competition was that there were some hubs that received preschool promise.  Of course, it was a small number of spots as well.  Others that didn't.  And even among those, there was very different kind of number of plots based on their application itself.  And so we, you know, learned from that, heard from folks as well, and this time, the testing or doing an approach of really distributing based on a range, based on the number of eligible children and the current number of preschool promise spots and trying to get each hub region up to a similar percentage, if not the same percentage.  
     Other things that have been going on, there have been engagements on the standards or the program requirements with current providers to make some adjustments there.  And that will be ongoing for a little while longer.  And then we've been working on the request for applications both for providers and for fiscal agents, and those are ready for release.  And we have been working with childcare resource and referral entities across the state to fund them to support applicants in applying to this, as well as putting together some resource ‑‑ state resources, like small business centers and other things that can be helped to access folks respond to the RFA.  
     Here just quickly, the slot distribution, this is both on our website, and will be included as part of the request for application.  Again, this was really a problem of looking at the number of eligible children, IE children at 200% of federal poverty level or below, and the number of current preschool promise slots and looking at about, and just for detail of how we say this is a good step, that's still ‑‑ those ranges get us to about 5% of eligible children served through this program in concert with Head Start, it's much higher than that, but just so you have a sense of the target.  
     Not really surprised that a lot of this is by size, because it is a percentage.  So, a number of children served.  So just ‑‑ I won't read that all out.  And this was the original map of preschool promise to give you a sense of who received it, who hasn't, and who doesn't visit.  
     >> [Inaudible] 
     >> Yes.  So that's the current state and on the left you'll see what will go to each of those hubs there.  So that will look ‑‑ everyone will be bright green.  
     >> Okay.  
     >> [Inaudible] 
     >> And this is just one overlay of those plans we talked about before being priority populations, and that will factor in as well.  But this is really just about the number.  
     >> And how was the range determined?  
     >> It was really number of eligible children, and current preschool promise, and getting to a 5% target.  
     >> So are these just uniforms?  
     >> These are just new slots.  
     >> [Inaudible] 
     >> Yes.  
     >> Okay.  
     >> In consultation, pulled out the hub region.  And if we talked through, should we do individual or just one line in consultation, we just ‑‑ one line and one change.  So those applications will be considered as an entity.  
     >> So for the hubs that have no promised slots currently, will essentially more dollars be going into those areas to sort of hit targets?  
     >> Exactly.  Yeah.  Yep.  So proportionally, they'll be getting more spots, right.  It's likely an awarded hub to get to 5% they needed.  
     >> So [indiscernible] percent of eligibles.  What does that actually mean?  
     >> 5% of the number of children who are 3 or 4 within the region, families with qualifying income.  So 200% of federal poverty level or below.  
     >> [Inaudible] 
     >> We can get you the numbers, and actually, that's in the needs assessment you saw earlier.  That seems a little bit of a bleaker picture.  I'm certainly not going to be one to say we have enough early childhood funding in the state.  In addition to Head Start, those numbers are more in the 50s.  But still, that's not a yea really either.  
     >> Okay.  
     >> All right.  So I just wanted to highlight, because I know this has come up, so I just wanted to be aware of, in addition to the flat allocations, what we just saw will be money per child, and those are about money per child to offer services.  There was that other additional part of the budget that we added $3 million to on top of the number that escapes me right now.  That's really about wraparound support.  
     So while the per child cost builds in some cost to, you know, do self‑determined professional learning, that's really about what your individual program might need.  You say you send your teachers to the curriculum training.  This is the additional support that would be going to providers.  It's organized by who administers these supports.  So we'll start with the least [indiscernible] on the right with the Erskine learning division, which is really about technical assistance for program administration.  So we will monitor oversight if grant management and technical assistance support for data collection and recording, and providing other statewide training and technical assistance is sort of identified.  
     Hub will be coordinating enrollment within their communities.  So we're working with them, with hubs right now through resources, both through the Student Success Act and the current and future preschool development grants to have staffing to do this and to develop systems and approaches to coordinated enrollment.  This year, really focused on preschool promise.  So that providers have that support and families have that centralized place to go and understand opportunities within the region, or within their community.  So you'll see that just kind of ‑‑ I won't read all of those to you, what that kind of entails for preschool promise duties.  
     TCRNRs, we were very excited through the student success act, instructional [indiscernible].  So those instructional coaches, which [indiscernible] instructions.  If that wasn't clear by the name.  Will work directly with programs.  And there's also technical assistance on the quality standards, so really more ‑‑ I think the TA is to administrator, the principal, the director, and sometimes in the classroom, and the coaches really so that the person in the classroom has that focus.  And again, this will build on our current approach of professional learning communities, supporting programs to develop individualized TV plans, supporting inclusive practices, environments, instructional leadership, and sort of other things that are individualized based off of providers within the community and their common needs.  
     >> Well, Sara, the early learning hub column, it's true that there could be a few more bullets.  
     >> Yes.  This is not accounting for subcontracting.  From the state to the entity.  What we directly have them do for all providers regardless of the subcontracting relationship.  
     >> I'm sure we'll talk about that.  
     >> Yes.  So I'm sure I need to speed it up, so I will try.  
     But so the early childhood equity fund, these numbers are ‑‑ it's a number of families and children I feel like is an estimate.  This is a brand‑new program.  That is about support for culturally specific programs and organizations and tribes to offer all of the above.  So we estimate with this investment, we'll reach about 2500 families and children statewide.  
     >> Is that going to the department, or is it going ‑‑ who's providing the technical assistance?  
     >> We imagine that those will go out in contracts.  Do all of that ‑‑ in addition to the individual.  But that's administered by [indiscernible].  
     >> We received some great feedback that helped us develop the RFA.  I think hopefully more accessible and understandable.  You all will know about the advisory committee and you'll learn more about that.  We put out support for CPRNs and are working with other partners in community to help with to help with the application process itself, and we will be ‑‑ I think you'll see, do you want to highlight this ‑‑ for all programs, and the equity funds to apply in English and Spanish.  There will be an ELD, because I think as a lot of you know in the RFA process, they didn't ask questions and do all that stuff with the state.  So we'll have an after hours line that's available in multiple languages through the state language line and Saturday hours as well.  And the technical language in person across the state.  To get more opportunity from the Early Learning Division.  
     >> Do those staff go around the state providing that kind of support?  I assume they or some of their [indiscernible] members could also be providing support on the other grants.  
     >> [Indiscernible] 
     >> Yes, I'm going to talk so fast right now.  I try really hard not to, but now I will.  And please interrupt.  The Oregon prekindergarten program, which we're now calling OPA temporarily, 8,100 through slots enhanced for 3 to 5‑year‑olds.  So what does enhancement mean?  It means every slot will be enhanced.  Currently, most of our slots are half‑day with a teacher and teacher assistant salary additions.  Options for transportation dollars.  Folks can propose other things related to compensation for all staff.  In their programs.  And other investment.  That includes about 30% of those slots becoming full day.  
     And so we're targeting 30% at least.  New slots for infants and toddlers.  Right now, the state funds 64.  So if I ordered more, that is a lot more.  
     >> And aren't those all early Head Start?  
     >> Yes, those are early Head Start slots.  But they could look very different.  We're targeting full day, full day centered days because we know that's what families have express need for and want.  We know because of facility issues and other capacity issues.  Delivered in home‑based models and going to the home, or in a combination, so they come in some days, they go others, or other locally designed options.  
     >> Even for very young children.  
     >> Yes.  
     Okay.  So, we've done a lot of engagement.  Early Head Start models to get to the information I just shared with you.  And that RFA will be ready to go out hopefully today.  
     >> And the eligibility for OPK is going to be no different.  
     >> It will follow the federal accessibility.  
     >> [Inaudible] so get more spots for early Head Start.  The salary increase.  
     >> [Inaudible] 
     >> Awesome.  
     >> I'm always open with salary.  
     This is a really big one and I don't think I'll be able to do it justice.  But I think we can dig in more.  I will just say it's incredible to have 12.5 million, again, it's divided by 25,000, so we have a long way to go to build our professional learning system as you heard in the testimony and your further conversation this morning.  So, it is great to have this investment.  I'll talk a little bit about what we're proposing to the legislature and go to the next slide.  I believe will be testifying to joint ways and means subcommittee in either the second or third week of February.  Not totally sure, to get approval to move forward.  
     So, just how we did this plan, engagement with probably about 60 to 80 people.  And previously engaged educators in eight focus groups across the state and received some really great and very humbling feedback.  But incredibly helpful and that all went to figuring out how we're proposing to make these investments.  We go to the next file, just highlight some of the ‑‑ so we have submitted ‑‑ they have read it.  I know there's a lot of spending detail in it.  That's what I'd love to be able to share in the future with you all before we seek approval.  
     So just some highlights.  I would say we're trying to do three things, create what we need foundationally which is a set of robust competencies about what the workforce should know and be able to do, and that's inclusive of all of the things that we know are really important.  I think the issues before about course work doesn't do this.  This will help us align.  Filling really key gaps in the current system.  So right now, it's sort of based on ‑‑ we know our CCNRs don't have the capacity to do this, we haven't funded them to do it, and for educators navigating these pathways is based on the strength of the administrator.  Advising or having a structure to advise and help folks explore adapting pathways across the education continuum.  And bachelor's degrees, we want to explore apprenticeship pathway.  And some other alternative ways to learn more that is applicable to the work that you do every day.  Supporting educators through scholarship and not just through scholarship.  We know that's important.  We do have a long way to go, even though we're trying.  
     And those scholarships will not work if programs don't actually meet the needs of the current workforce and the future workforce whether that's the curriculum itself, or having childcare or support for transportation.  So we built in some grants to work with programs, exploring the first applied bachelor's degree program under the newly passed law for that.  
     And the third would be, there are ‑‑ we know there's some great stuff going on across the state.  At least one of you [indiscernible] some funding.  Lots of you have been involved.  What we know is there hasn't been state money in to help scale that.  So that's really looking at standing consortia approaches.  Those are just two examples.  
     >> Are you also looking at investment community colleges around that?  
     >> Is there any program for loan or incentivizing?  Or supporting that.  
     >> That's a great point.  I would say a lot of what we're proposing is to send the money to plan and do that.  And considering who to have around the table.  
     >> And part of [indiscernible].  
     >> Yes, irrelevant.  
     >> Thinking of April, I think that makes a lot of sense.  Trying to figure out how this is getting translated, it's down from 100.  
     >> [Inaudible] 
     >> So, yeah, we can come back in April.  I'd love to dig more into that conversation.  
     >> [Inaudible] 
     >> Yes, I think about ‑‑ 
     >> [Inaudible] understand all the different opportunities.  
     >> We still need approval from ways and means to do this.  
     >> I think it would be really helpful, you could keep council members informed of when some of these hearings are coming up.  So, we either attend or listen in or weigh in if we happen to know ‑‑ if we sit on some of these committees.  Some leverage as well.  
     >> They're concerned that they will not approve?  
     >> I have no idea.  
     >> Yeah.  
     >> Occasionally, you'll get the member that just finds something that bothers them, and they openly ‑‑ because they have one issue with the package.  For the most part, they're ready to accept it.  
     >> Yes.  
     >> And this is the last slide.  A highlight where [indiscernible].  Sorry, I know we're behind.  How is this aligned with the advancement council work?  
     >> Sure.  Yeah.  
     >> Sorry, the professional ‑‑ 
     >> Yeah, yeah.  
     >> We presented to the educator advancement council that their input spent a lot of time with especially folks around the higher ed pieces.  So I would say in alignment, it's sort of created with the same directionness.  I know that's not a word.  I think what has been great in the past method, it might not show here right now, but on the overlap, that was the really, I would say ‑‑ I mean, just looking.  But it felt like we were kind of, like, not really getting to a combined conversation, or a VENN diagram.  There is that there, so I think you'll see in our proposed rule language working together.  
     >> I will say the advancement council [indiscernible] the opportunity to join [inaudible].  And very much ‑‑ in understanding ‑‑ a method to ‑‑ workforce diversity and equity and also ‑‑ and saying they're more established and around partnership and higher ed.  [Inaudible] 
     >> Yeah.  
     >> So what we're saying is, they have a lot of work to get to.  They come up a lot like that.  
     >> Every singular continuum.  If they're okay working with us, it doesn't seem like there's any intentional full continuum.  I don't understand why there would be any hesitation.  Maybe you would know more.  How they wish they could do more professional development with preschool teachers, particularly K‑12.  It surprises me that there's ‑‑ that it's not like this, oh, this is perfect, we've been waiting for this.  
     >> I think that there is ‑‑ I think that they have ‑‑ and I think the other thing to keep in mind is probably [inaudible] for educators.  
     >> And this is only going to be available for preschool educators as opposed to preschool providers?  It's come up recently that it's very difficult to have good training for childcare providers that are providing kids regardless of their ages that have special behavioral needs.  That's really challenging.  And for the safety of the other children and for the safety of that child that the provider really needs to be trained.  
     >> I think we should [inaudible].  And what kind of coaching or [indiscernible].  And communities.  And, you know, [indiscernible].  As we think about where we've been and the timeline.  So we ‑‑ today and after that.  And looking at salary guidelines, as well as ‑‑ 
     >> The idea that once salary guidelines are established, that discussions will move on to, is there a way to create that kind of pathway to get higher salaries over five years that kind of match up with K‑12?  
     >> Well, yeah.  To look at how do we have the best alignment.  Sends a very sort of narrow solution.  
     >> Just real quick, for a point of clarity, as you get into the salary discussion, if and when public schools get into that and they have their own funding mechanisms for how they pay, and if they do the VA or not do the VA, all of those things ‑‑ so my point is schools are in that discussion, or have K‑12 representation into how that will impact their unions.  There will be a lot with that.  
     >> What's the second issue for the deadline?  
     >> [Inaudible] 
     >> Okay.  I guess we would like some suggestions around that sooner rather than later.  
     >> I know we could spend the next hours on student success act, but we don't have it.  Sara, thank you very much for the overview.  Obviously, we will be hear about this at every single meeting.  We're excited to have that be an outstanding item.  
     So let's go to the ad hoc portal committee recommendations, and welcome Amy Joyce and Angela Rodriguez.  Thank you for being with us.  I just want to let you know Amy came in two months ago ‑‑ is that right?  
     >> It was October 1.  
     >> Time flies when you're having a great time.  So Amy has come over, and we're very, very fortunate to have her here.  Very complex.  Lots of pieces to it.  Thank you for joining the Early Learning Division, and thank you for your great work on this proposal.  
     >> Thank you.  It's an honor and a privilege to do this important work, so I thank you.  
     We're here to report today on the ad hoc portal committee.  So, for background in March of 2019, governor brown directed the ELC to lead the public process to improve parent access to child safety information.  And the Early Learning Division created an ad hoc committee to look at the childcare safety portal, and the charge was to look at the challenges, expectations related to providing accurate, relevant, and timely information to the parents via the portal.  Key principles guiding the community.  We're providing information that is both clear and easy to access, is helpful to families, but also balances privacy and transparency.  
     Committee membership, our chair was ‑‑ our chair, Sue Miller.  Eva Rippeteau was also a member.  We also had parents, childcare providers, law enforcement, a district attorney, and other stakeholders in the childcare world.  
     So we are here to present you with the culmination of that work and the committee's recommendations to improve parents' access to child safety information.  I'll turn it over to Angela.  
     >> Hello.  Thank you for your attention, and I'm excited to present the final report.  The recommendations put forward today to you are a result of work that took place over the course of six meetings that occurred from May to October of 2019.  The first meeting in May laid the foundation for the structure of all the future meetings, and included a request from the committee members themselves that the office of childcare staff provide in each of the subsequent meetings recommendations that included pros and cons as well as the background material needed to come to an agreement on recommendations.  
     The idea was to have full consensus from each of the committee members, or each of the ad hoc members, that would be put forward to the early learning council.  
     So the committee achieved consensus on recommendations for all but one of the policy questions that was considered by the committee.  The recommendations for the early learning council for you all to consider today are the following.  The invalid complaints related to licensed childcare should continue to be omitted from the portal.  Licensing history should be displayed for five years.  Guidelines regarding the submission of provider response letters should be given to providers.  Information for both licensed and not licensed entities, which not licensed entities refer to recorded programs, regulated subsidy providers, and as well as any facilities or entities I should say that have been cited for an illegal care violation.  
     So, information for both of those groups should be made available on the Early Learning Division website in a way that's easily understandable, that ensures types of care is easily distinguished by parents.  
     In addition, another recommendation put forward today is information for programs that do not have a current license, should be made available on the Early Learning Division website with a clear description of why the program's license is not current.  The Early Learning Division should make available the date of the death, license owner, provider name, city, and ZIP code within 48 hours of the Early Learning Division's notification, barring any extenuating circumstances.  
     In addition, the committee recommends adding a statement to a provider's history, when no office of childcare violations were found during the office of childcare investigation.  Information should be made available as part of a provider's history, when there is a substantiated incident of child abuse in regulated care.  It is recommended that the information include whether the child abuse finding was assigned to an individual or a facility.  The type of abuse, and the date the substantiation was determined by final order, as well as a short summary describing the circumstances.  
     The one item that the committee did not reach consensus on was whether the portal should display licensed care complaints that were found unable to substantiate.  Current practice is to post them on the portal, and because the ad hoc committee did not come to consensus, the ELD will keep the status quo.  
     >> If the complaint should be omitted, that's when I saw that one, too, like so this one's ‑‑ if they're not substantiated in that one, for it to be omitted from the portal, I wanted to have clarity on that.  
     >> Sure.  So, when complaints are found invalid, that means they were confirmed to have not occurred.  Amy, jump in if you want to add clarity.  When a complaint has been found unable to substantiate, that means there wasn't enough information to make a determination as to whether it was actually not valid at all, or whether it was valid.  
     When investigation has determined that it's been ‑‑ there's not enough evidence either way, that we show them currently what we do.  
     >> I think that's good, because it shows trends over time.  Other concerns, it shows trends.  Just being an advocate, trying to kind of keep kids safe, I think that's not a bad thing.  You certainly hate to have somebody be falsely accused.  
     >> I like that bucket.  We did it, but we don't have enough facts or details to know if it's true or not true.  Whether it was substantiated or not substantiated.  If it's not, that's it.  
     >> They were very open about that, wanting to know [indiscernible].  
     >> What's illegal care complaints?  
     >> Those are complaints of a person who's providing care outside of ‑‑ usually, it's for children 3 or more.  More than three children and they're not licensed.  So they don't fall in that exempt category of providing care.  
     >> Any questions from council members?  
     >> When somebody goes on the portal to register a complaint, because I know there's legislation about this right now, and I don't have clarity.  How does that recording happen if you are the person reporting?  
     >> Well, it's going to count against you.  If you don't have details on the person, protections allow for that, too.  If there's not checks and balances, if that's what you're getting at, that is a concern.  To be able to just, hey.  
     >> We don't require identical information.  So we ask for it.  And at least ‑‑ we're currently in the process of making it clearer that we're asking for that information.  Make it clear for people that are submitting complaints online.  Their information will be kept confidential.  So, the ‑‑ [indiscernible].  One of some regulatory information that's set forth makes it clear that information, people submitting complaints will be kept confidential.  
     However, it's an interesting point, the distinction between being anonymous and keeping information confidential.  
     So we want to let people know that your information will be kept confidential, but it is very hopeful to know who you are, so that we can follow up and get additional information and be able to actually investigate the complaint appropriately.  
     >> So the answer is that it's not required to give your own identity when you call.  
     >> It's not.  
     >> Okay.  
     >> [Indiscernible] 
     >> Explain what recorded programs are.  
     >> They are programs that are required to notify the office of childcare, so they're exempt because there are a district entity that's providing either preschool programming or school age programming, but they are required to tell us that they're doing that.  Beyond that, that is the only engagement.  
     >> Okay.  Any other questions about this report and the recommendations that are in it?  I think the one comment I would make, just so we're all aware of it, and I think I said this to many of you all individually, this is sort of a beginning point for the council.  This isn't going to be the end point, as far as our involvement in the portal.  As you run through the recommendations, and I love the piece for it.  It says the technology considerations, there are a lot of technology considerations that make the entire part of our website more user friendly, and we heard that in every single portal committee meeting, both from the parents and from the caregivers, the providers, that it just needs to be ‑‑ the information needs to be more accessible.  So we will be hearing more about it.  And if you read the PBG, the second grant that we've just gotten, there's significant [indiscernible] on improvements.  So there's some added resources that can be used.  
     Okay.  If there are no other questions, I would love a motion to approve this report and the recommendations.  
     >> I'll move to adopt Oregon administrative rules chapter 414 division 061 as proposed in the packet provided to the early learning council dated January 16, 2020.  
     >> [Inaudible] 
     >> Oops, no it isn't.  I'm one ahead.  I'm on the wrong page here.  
     >> I'm looking for the portal.  
     >> I move to adopt the recommendations of the committee contained in the January 2020 report, that would be the motion.  
     >> I make a motion to move what Chair Miller said.  
     Okay.  Want me to reread that?  
     >> No.  
     >> Thank you.  
     >> Further discussion?  Those in favor say aye.  
     >> Aye.  
     >> Opposed?  Motion carries.  
     All right.  Thank you.  Angela, are you still here?  Thank you.  Nice work, Angela.  Angela and Jay and we've had amazing staff support from May to October.  Yeah.  Thanks a lot.  Excited to move that forward.  And the governor will be very happy to see that as well.  
     Let's go to ‑‑ we are ready to head into our rules adoption.  
     >> Thank you.  Amy Joyce here today about the central background registry.  Being enrolled for either a set number of years or permanently disqualified from enrollment.  Department of human services for the sake of childcare subsidies has a similar system with similar standards, but review through a secretary of state audit found that there are some spots where our disqualifying crime preventing a person from ever providing care do not exactly match those for DHS, doing regulated subsidy.  We propose adding six crimes to the list of those that permanently disqualify a person from entry into Early Learning Division's central background registry.  Just to be clear, those crimes being asked to be elevated to permanent disqualification certainly are looked at today.  It gets us in far better alignment with DHS.  
     >> Any questions?  
     >> Just exact crimes.  
     >> Sure.  
     >> I do remember seeing where it was second‑degree [indiscernible] kidnapping or something.  
     >> It's already a disqualifying crime and it showed up again in a different set where there's limited number of years.  So the six that are being added today, sodomy 3, purchasing sex with a minor, sexual misconduct, incest, certain other sex crimes that are contained under one particular ORS and sexual assault with an animal.  Six that are being added permanently disqualifying.  
     >> Sounds like a good addition.  How about a motion.  
     [Simultaneous speakers] 
     >> Second to that.  
     >> I'll second.  
     >> Any further discussions?  Those in favor say aye.  
     >> Aye.  
     >> Those opposed?  Motion carries.  
     >> Amy, you're up again.  
     >> Thank you so much.  
     >> Doing my part to get us back on time.  This has to do with regulated subsidy rules.  Childcare providers who accept federal subsidy payments through the state.  So example of regulated subsidy licensed exempt providers, caring for fewer children in the home, sort of typical friend and neighbor care.  Certain school‑based care and certain preschool programs that only run for a couple of hours a day.  So those are some example.  In 2019, the legislature adopted House Bill 2027, which provided new and clearer ELD authority to adopt health and safety rules for regulated subsidy providers.  So, today, all we proposed is to readopt the existing health and safety rules for regulated subsidy under this new statutory authority, and that's all that is before you.  
     >> I'll take a motion.  
     >> [Inaudible] 
     >> Is there a second to that?  
     >> Second.  
     >> 
     >> Those in favor say aye.  
     >> Aye.  
     >> Opposed?  Thank you, Angie.  All right.  Motion carries.  
     >> Lynn, welcome.   ‑‑ Gwyn, welcome.  
     >> Today, I'll be sharing information with you pertaining to [indiscernible] for the preschool promise program.  But I'll be starting with the Oregon for kindergarten program.  This is for the federal standards, income at or below the poverty level.  And preschool promises are [indiscernible] children, families, income levels at or below 200% of the federal poverty model.  A variety of early learning providers and settings can offer the program, and the supports family choice and recognizes that high quality programming can occur in many settings.  Expands the programming for both programs and the House Bill 2025, required the ELD to update the rules for both.  First on the agenda.  
     These rules have not been [indiscernible] since 1988.  So, this many revisions were technical and ensure alignment with statutes.  And the new legislation aligns ELTK program with the current federal Head Start standards by expanding services to pregnant families, infants, and toddlers making this prenatal through kindergarten entry program, provides extended day option and requires salary guidelines for both the lead and assistant teachers.  
     So starting in October, the Early Learning Division staff members begin a stakeholder engagement activity plan.  These activities included impersonating with members and current Oregon prekindergarten parents.  We also provided a preview of the rule sets to current grantees and solicited feedback through an online survey.  Staff also had multiple focus group webinars on each of the topics on the early Head Start models and also the salary guidelines, and the extended day model.  
     We received two comments, as indicated on the public comments received document.  There weren't many concerns about expanding services and increasing salaries, so that was great.  The comment related to mandatory ‑‑ the one comment did signal modifications to the proposed rule set.  The packet dated January 16th, 2020, reflects all the changes that have been made since the filing of the secretary of state and reflects the final inputs on public comment.  
     And I recommend you adopt.  
     We have some suggestions, but that can be introduced later by other people.  
     >> All right.  I'll take a motion to adopt [indiscernible].  The standards to be renamed.  
     >> I think that's the motion here.  Oregon administrative rules chapter 414, division 360.  
     >> Thank you, colleague.  Is there a second for that motion?  
     >> Second.  
     >> Thanks, Peter.  Any further discussion?  All those in favor say aye.  
     >> Aye.  
     >> Aye.  
     >> Thanks, Angie.  Any opposed?  Motion carries.  All right.  
     >> Thank you.  
     >> [Indiscernible] 
     >> Oh, great.  Thanks, Eva.  Nice to have you on the phone.  
     >> Thanks, Angie.  Okay.  And we appreciate you hanging in there with us.  So, let's go to preschool promise program rules.  We've got another handout on these hot off the press this morning that relates to the testimony that we heard from Autumn.  
     So we know that we're going to need some explanation on this rule.  
     >> I think for those not here in person, I believe that Remy has made this available to them as well.  
     >> And be sure to speak loudly so people on the phone can also hear this.  
     >> To everyone on the phone, I emailed this link out earlier during the meeting.  So you can go to the top of your inbox and see the documents that we're looking at right now.  
     >> Okay, thanks, Remy.  
     >> Okay.  
     >> The new legislation required updates to the rules are substantive and include expanding eligibility to include children in foster care, adding teacher assisted salary guidelines and expanding the list of eligible providers.  The changes that have received the most public comments are related to the shift in direct granting with the ELD with providers.  Subcontracting options and educational requirements.  
     ELD staff members have engaged in a variety of stakeholder activities.  The activities include in‑person meeting and remote remember far meetings with early learning hub childcare referral agencies, current and possible providers, COSA, service directors and Head Start directors.  We also provided a preview to the rule sets for early learning partners and solicited feedback from online surveys.  
     During the public comment period, we received many comments, as indicated on the public comments received document that has been distributed to you.  The ELD has been committed to being responsive, and as you can tell from the late changes, as of this morning.  Right until the end, making sure that we had these in the best shape possible for you today.  
     And we've ‑‑ and so due to the volume of comments, I will not go through them individually, but I will note some of those trends.  As indicated earlier, we received a lot of comments on the shift from contracting, contracting with the early learning hubs offering direct grants with providers, the educational lever requirements saying there's some public testimony today on that, and also our quality standards.  
     And it's been a little bit I think confusing for the public in regard to our quality standards, because two things are happening at parallel times.  Our rule making, and also quality standards that will be a part of our operation manual for the program itself.  And so I think that we've ‑‑ we've been getting a lot of comments to the public comment period on the standards that will fit in our operating guidelines, and also some on the standards that are in the rule sets.  So we've had to kind of tease those out.  And I just wanted to clarify, the standards that we added into this rule set were actually in statute from previous legislation, and we just thought that it would be ‑‑ that many people go to the rules and not the statute, and so we thought moving those forward and putting the rule kind of makes it more clear where those standards that will go in the operating guidelines comes from.  So it's actually from previous legislation.  
     >> [Inaudible] when you're talking about standards and the rules, is that the 0040, page 6 of the rules that you're referring to?  
     >> Yes.  Yep.  All the way through ‑‑ yes.  That is pretty much a little bit of a cut‑and‑paste.  On page 8M.  And then we've added ‑‑ it's 6 and 7.  Got it.  Going through 5M.  And there's a whole nother document that are guidelines.  
     >> Take these standards and put them into sort of a set of standards that has indicators and sort of a pathway to reaching quality, that will be part of the guideline.  
     >> How do the guidelines relate to the days that are going out soon?  
     >> Yes.  So in the RFA, we listed out ‑‑ finalized class size and requirements around new curriculum assessments, screening, family engagement.  So really reflective of what's in the legislation.  
     >> So the guidelines will help guide applicants in what we're expecting of them.  And they will be published when?  
     >> Well, they need to be published by June 30th.  But we're hoping to have it soon.  And we'll need to go through an adoption process on the standards.  
     >> The operating manual will include standards.  The operating guidelines that are more the technical aspects of the program.  The issue is that we won't have new providers under contract until July 1st, because that's when the funds are available.  So with providers, it needs to be available by the end of June.  For our preliminary work, I'm getting all sorts of technical assistance up and running and prepared that will need to ‑‑ we're working all of that.  
     >> Okay.  All right.  Lots to do.  
     >> Can I ask a different question?  
     >> Yeah, sure.  
     >> About the contracting.  So, where ‑‑ help me understand where you ended up.  The ELD ‑‑ doing all this with the contracting, what happened with the early learning hubs, where does that land?  
     >> We will be contracting directly with all providers.  So what we did offer with subcontracting is that an entity, whether it's the K‑12, mostly from EMCs, around would we be able to have a contract or a grant with the division, and then you work with multiple [indiscernible] and implementation of the program model.  And so we now have that language for subcontracting.  But it's like and ESC were to provide the provider, they would actually have a direct grant with the ELD, and then they could subcontract out for other services.  
     >> So it's sort of both and.  
     >> Uh‑huh.  
     >> So they can apply for some amount of money that they would recontract or something.  
     >> Right.  Subcontract out.  
     >> You've got both in there.  
     >> The subcontracting the work a variety of different ways.  So, amongst all of the eligible providers.  So, for example, the model we're most familiar with right now is what we currently have is funds going through the early learning hub, and then their game.  
     A separate provider selection process, and subcontract, and the subcontracting relationship between the hub and the provider of preschool.  What the rules are now allowing for is ‑‑ a broader set of providers to apply directly to the state, including learning hub, and then subcontracting to happen amongst all of those providers.  So it could be, for example, that a particular ‑‑ a community‑based organization, wanted to subcontract for transportation services with their ‑‑ with an entity or nutrition assistant.  
     The subcontracting is ‑‑ it's like all of our eligible providers.  
     >> The subcontract you gave was something administrative, as opposed to the actual delivery of the program.  
     >> Well, we would consider those target meetings of programs.  It could be training.  
     >> Okay, that helps.  So the [indiscernible] of control is contrary to the spirit of trying to push out the responsiveness of programming to local communities and the local institutions and to make sure that [indiscernible].  So if it was all centralized, taking some of that responsiveness away.  And the second one is how do you scale.  
     >> I feel confident about that one.  So, I say ‑‑ yeah.  I think that the ability for an entity to work with other providers, whether it's for the direct inception, in classrooms services, or whether it's [indiscernible], I think that provides a lot of local flexibility on how they deliver and how they might ‑‑ sort of like a group of providers that are sort of ‑‑ professional learning group, working together in support of the program model and can also provide some input infrastructure for some of our smaller or providers that are kind of coming into a state funded program.  
     One thing that is very clear to us, we're not ‑‑ it's not a pass‑through, that we ‑‑ that they believe to be who we interfaced with around the individual child level data.  So it is a direct line for us.  And also that the parents would actually ‑‑ whoever we have to grant with, that the parent has an agreement with that provider, so the families might need placement, that kind of larger entity would actually have responsibilities to the family.  
     >> And that would be through across the entire state, at every single location?  
     >> We've been meeting with a lot of different stakeholder groups.  It's very [indiscernible].  Really wanting to have a direct grant, a fiscal relationship with the state.  And so, this will stretch us.  And then there are some providers who say you'd like support of the fiscal agent or some other agents.  I think we've tried to address through this option of contracting or direct granting.  
     >> How many contracts do you think?  
     >> I think it will be over 300.  
     >> We'll be able to hold the process and because we have the capacity to do this.  
     >> Can you speak to a little bit about why the grant ‑‑ because I had someone ask me recently, this community provider, why would the department choose grants.  I tried to explain that.  I thought it was better, less administrative components.  I'd love to hear sort of ‑‑ 
     >> Might lean in on some of my ELD numbers.  My understanding would be that if we were to do a contract, that we would need to go through OD procurement.  Allows us to hold those in‑house.  And then also to a point we're able to look at, instead of like a reimbursement, like advanced payment options to help some of our smaller writers who might not have the reserves to cover through reimbursement.  
     >> Do you think that supporting will be a little bit easier on this new proposed [indiscernible]?  
     >> Reporting on service delivery or fiscal?  
     >> Reporting requirements.  
     >> Do you think it will be less or more?  It occurs to me with reporting, other things that they are doing, they never have the administrative capacity and so I just don't want ‑‑ I'd like to see home‑based providers have access to these dollars.  I'm just thinking through what are some of the deterrents.  
     >> Right.  So there is an option for providers to ask for a fiscal agent to support them on some of the fiscal requirements, and the reporting as necessary there.  Hoping them with their profit/loss statements with payroll.  So the reports there, all involves business act men.  That would be an option for them to join at the beginning or any time during the program here, or to potentially leave.  
     >> Are they supposed to find them?  
     >> Great question.  The RFA will be [indiscernible].  So we are ‑‑ yes.  So we are seeking fiscal agents who are interested in providing this type of support and with the same type of application process.  They're able to check a box that says, yes, I'd like to work with a fiscal agent.  So we'll have to do a little bit of match making.  
     >> I would say too that subcontracting, the flexibility about the contracting might allow for ‑‑ will also allow for providers.  Or administrative services, if they want to do that, or some other kind of arrangement.  I think Anne you talked about services, or Katy, you talked about looking at that.  Through the fiscal process or providers kind of self‑determining their own needs, they have flexibility with subcontracting to be able to look at ‑‑ you know, get some of those services where they need support.  
     >> One of the questions I have, you obviously are going to just let the school district subcontract with somebody that you don't feel is a qualified preschool.  Is that correct?  
     >> Right.  
     >> Anne, go ahead.  
     >> [Indiscernible] 
     >> Good question.  Miriam, you want to talk about that?  
     >> I would say first that there was ‑‑ there's nothing necessarily wrong.  Our initial implementers, the nine early learning hubs that have been working with us have done an amazing job, and we've learned a lot from them.  What we've learned, though, also is that there's a certain level of community implementation that is allowable, and there's also a certain amount of consistency that the state needs to maintain, right?  So it was more, like, how do we have the option to do ‑‑ to sort of look at both.  That we would be able to grant directly with some of those entities that we already have direct contracts or grants with.  Instead of having the entities, maybe working through an early learning hub, which isn't ‑‑ wanted to have the ability to support certain models that maybe already exist or new models that we haven't thought of yet.  Our current early learning hubs are doing a lot of contracting for services.  The legislation that passed this session expanded the list of eligible entities that could receive funds directly from the state through the preschool promise program, and now [indiscernible].  So we are expanding this list to allow for that flexibility.  The legislation as we're required to do so, as well as allowing for flexibility.  The last point I'll make is it is I think in the course of a lot of questions, and I know feedback we've been receiving, it is, you know, not our intention to shift the technical assistance and supports and professional learning or referral systems that have been built up through the years that we've been doing preschool promise.  Provide some consistency around that across all hub regions.  
     >> [Indiscernible] and it sounds like I heard you say, Gwyn, that ‑‑ so that ‑‑ I just feel that those ‑‑ really ‑‑ really important pieces ‑‑ the providers that we have, you know, more ‑‑ hopefully relevant, or like hours, or the right location.  How we kind of got [indiscernible].  
     >> Angie, thank you for those comments.  I think the other thing I will say is moving into the next phase that is really important of our work to implement this together and opportunities for the council is to really ensure that we are ‑‑ that there is that kind of outreach, and that all provider types know and understand this opportunity as to the division and ramping up to do that.  
     And so that I think is one opportunity, and I think your collaboration support would be greatly appreciated, how do we get out the word about this opportunity.  Number one.  And then number two, as we look at the process to select providers, and that's something that I've flagged before we'll be talking about in March.  You know, how do we look across the applications as they come in.  And also recognize that as selections are made, that we have in each of the regions and the communities across the state, looking at a range of providers to meet the needs, or to be able to offer a variety of options of care providers through the promise program, I think as Angie is talking about.  
     So we want to underscore again that we have an opportunity to do that as selections are being made.  
     >> Peter?  
     >> Can you hear me?  
     >> Go ahead, Eva.  
     >> Go ahead, then Peter.  
     >> [Indiscernible] 
     >> We've already met with the small business development centers, did a webinar with them last week.  Just really preparing as many people as we can in the community for the health providers.  We are doing seven different road shows where we've asked the referral agencies to help.  So there's a lot of different activities.  Probably the best thing to do would be to share that plan with the group, and then if there's any opportunities that any of you see that you'd like to support or that might ‑‑ that we haven't ‑‑ you know, that would bolster the plan, our goal is to really make sure that everyone who would want to participate has an opportunity, is aware and has an opportunity on their application.  
     >> I think sharing that would be great.  Also, I know we talked about the equity fund in a minute.  But letting council members know when that's going to be in different communities, answering questions and talking about these different funding opportunities.  So in case council members want to sit in or be part of that or let other people know about this meeting, that's another role we can play.  
     >> We have evening and weekend hotlines and English and Spanish and materials announcing the release of the application and guidelines.  We're really trying to really make sure that we can reach the priority population.  
     I just want to go back to something, because I feel like sometimes I start something because I've been involved in the work.  There was another shift in the legislation that with the original legislation, it required all providers to eventually obtain either a step ‑‑ a star rating.  And that has now changed to participation spark.  And so without having the framework of the standards for the four and five star, it's sort of like that guiding light for providers.  It was necessary for us to develop our own promise.  So really dependent on the spark standards, the top two tier ratings.  That's sort of the impetus for that.  And so we moved to the legislation.  And how do we now develop ‑‑ you know, we don't want to use the statute language, necessarily.  It's not as friendly as the standards that we've been working on.  We've been doing a lot of stakeholder engagement on the standards.  
     >> Great.  We need to deal with Autumn's testimony and this handout that we all have.  And who's going to explain IIIII.  
     >> Let me find ‑‑ oh.  So, the motion that is hopefully going to be made soon is going to include this latest revised language.  
     >> Yeah, that's the change.  So let's talk about that impact versus what we've seen before.  
     >> So, the feedback was there was ‑‑ from autumn and others, actually, we received from other providers as well, was I think the original language that we put in kind of made it sound like the bachelor's degree was what we were aiming for, because we were saying professional development.  And then what was really the change from bachelor's degree or the AA, or the other sufficient training experience, that would qualify a teacher as highly qualified to be a preschool promise teacher that the Early Learning Division determines.  So what we tried to come up with was some language that really took into account sort of where our workforce is at, and alignment with what is allowable with our tables and regulations.  
     So the step 8, the reason that was added was because that is one of the ‑‑ it's one option that's on a separate ‑‑ it's the one option.  Like where a preschool promise ‑‑ I mean, that's where a teacher in a preschool classroom can qualify to be supervised children and to be left alone with children.  
     So we wanted to make sure that our rule did not have anything that sort of set us up to be in contradiction with the office of childcare.  That is also an entry point into being considered a lead teacher for our licensing regulations as well.  
     >> I think to connect this with some of the testimony that we heard today, the legislation ‑‑ the teacher requirements are [indiscernible] plus lots of other things, or an A A plus other language.  To indicate that the teacher is highly trained.  Aligning to our licensing requirements, making clear that that "or" option, you don't have to have a BA.  If you don't have a BA or an AA, you can have a CDA preschool credential.  Having a bachelor's degree requirement, that wouldn't be consistent with legislation.  If there was some language you got feedback on that was confusing, or does have a plan to get a BA, that was happening.  So if that language is being stricken from the rules.  
     And then I just want to say about the use of the word until sufficient credentialing.  And say a few words about that.  
     So what this allows you to do is if you need ‑‑ if you have a CDA or you're qualified as a teacher in a preschool promise program, what we're also looking towards doing with this language is to actually do the work ‑‑ the intention of statute and legislation, which is the development of alternative credential and is equivalent.  We think that there's work to do there.  I think some of the things that you heard in the testimony today about what the ‑‑ you know, the recognizing the training programs that are happening in our state.  I think it's an important one.  Some about ‑‑ I know we get feedback on the limited availability of professional learning opportunities, and that exist in our state.  But to advance in the Oregon registry in terms of steps, but also the fact that [indiscernible] as currently designed doesn't really recognize all of the professional learning that someone could participate in, sort of out of state, and ‑‑ so I think that ‑‑ or through participation in a network or to be coached in a program or to go through something like what a training program like what was presented by Albina Head Start today, for example.  
     So, what I want to really emphasize that because that is really language that's just signaling to us that we have more work to do I think to build our system and to really look at alternative credentialing, which could be really expanding [indiscernible] to recognize some of that other professional learning, or it could be ‑‑ I think we heard Sara present some resources today that we're proposing the look at teacher apprenticeship rules and programs in our state, and building more of that capacity.  
     So, the meaning behind the until, I think the legislative intent, as we read it, was to really look at alternative credentialing equivalent to a bachelor's degree or an associate's degree, and also be more expansive about how we count the kind of communication and professional learning.  
     We wanted to specifically call out the educator advancement council as well.  And now that we would be doing that in partnership with the educator advancement council, because this is ‑‑ and George can, I'm sure, expand more on this.  This is also a conversation that is happening in the K‑12 sector as well, as I think about alternative credentialing and other pathways to diversify the K‑12 workforce.  This is an opportunity where, you know, we have many higher ed partners.  It's not to say that these alternative credentials will look the same, that this is very much an area that we know ‑‑ a huge equity issue.  It's an issue where the EAC will be doing work.  And we have work to do.  
     So there's no time.  And certainly what this language is doing I think is codifying what we do recognize right now as an option for meeting the requirements in preschool promise to be elite teacher.  
     >> The concept of paying the teacher and the assistant, we feel that we have as much adaptability, flexibility to work with all these other systems as well, if they ‑‑ like for a school district and what they already pay, I know that we have that in there, but I don't know if it's flexible or adaptive.  And is that what you believe right now.  They didn't have ‑‑ do you have enough you feel you'll be working with them based on their CDA, based on their pay scale, based on equity pay act, all these different things that you feel okay about.  
     >> There's a little learning.  There are different ways in which we might qualify someone as highly qualified to lead, and that allows for education not to be the primary media attribute, but that may be the provider, are they highly qualified and also maybe represent the children and families that they're serving.  But also recognizing that we want to have K‑12 partners.  
     >> Used to think or used to hear the language on trying to make sure that there's a pay that's proportionate to kindergarten salary.  As long as there's flexibility and adaptability, that will be good, because it won't be the same if we're having a head teacher at preschool and kinder, and they don't have the same degrees and whatnot, it will just be a mess.  
     >> No, there is that flexibility now.  You know, the alternative credentialing, I think there's work to do to make sure that as we've been talking with our K‑12 partners, that we maybe do some work to look at some of those barriers around ‑‑ you know, the classifications existing.  And that people, I guess, doing the work that's required in a classroom.  One example that's come up is teacher assistants.  All of the credentialing creates that alignment, just another area of work.  
     But the flexibility exists now.  Correct me if I'm wrong, Gwyn.  But works a lot with K‑12 partners around salary guidelines.  K‑12 has to be creative as well.  
     >> Really great success stories.  And from that, continue to not be able to meet the minimum requirements.  So we can learn from those already.  
     >> And let me just point out that at our March meeting, and we do need to talk about that before we adjourn today.  Miriam said that we're going to be talking about salary guidelines.  And in this rule, we are probably about to adopt, it says the early learning council shall establish a methodology to determine a target and minimum salary for teachers and assistants.  So it's going to be front and center for us, and obviously, there's a whole lot of work that has to be done between now and then, and addressing your comments, George.  
     >> One thing about the revised language in front of us is this testimony that we heard today as well asked for us to indicate in the rule language that representatives of family childcare would also be part of the work to develop them alternative credentialing.  So, when we get to that, like, I was like, after educator advancement council and representatives of family childcare.  Typical language to be responsive to the testimony that we heard.  
     >> Does that not open the door?  
     >> We will certainly do the work to be as inclusive as possible.  I think it's your decision if you want that.  
     >> I would tend not to do that.  Something that indicates not just the advancement coup sill, but doesn't specify all of the who.  Or do you feel like it's going to be an issue.  
     >> Can I make a suggestion?  I think you said something really well, which is just a recognition that high quality takes different pathways, and I'm wondering if we can just include ‑‑ I don't remember your exact sentence.  But when you said it, I thought, yes, like this ‑‑ that statement doesn't actually show up in this document.  And I actually think it would be helpful to do.  So even if it's just at the beginning under the minimum requirements of OAR 414, for that section, to just make that statement.  Because I think that is a shift from what I think has been believed.  I guess the way you said it, you can read it that way.  
     >> Listen to the recording, right?  
     >> Yeah.  I'd have to ‑‑ I mean, I think it would ‑‑ we recognize that needing ‑‑ now you've got me ‑‑ 
     >> [Indiscernible] 
     >> And that language is in here, but maybe not [indiscernible].  And I think ‑‑ I mean, the conversation a few years ago was not that.  It was like highly qualified, as only if you have to ‑‑ 
     >> A certain degree.  
     >> And I just think ‑‑ I love the way this looks now.  And I think ‑‑ 
     >> Oh, good, thank you.  
     >> I think we have [indiscernible].  I think we have a couple of options here.  We can either step aside, come up with a couple of words and bring them back to you before the end of the meeting.  
     >> I mean, I trust that ‑‑ I trust that you can do it.  
     >> I think we need some specific language on the adoption.  I think we can accomplish that in a few minutes.  
     >> We present it with the evidence to the other people who aren't here for the conversation.  We can help modify the motion language so that we capture it correctly in the record.  
     >> Right.  
     >> Modification going.  
     >> We're used to this right now.  
     >> All right.  Well, then, [indiscernible] ‑‑ 
     >> Can you hear me?  
     >> Yeah, we can hear you, Eva.  
     >> Okay.  If you could [indiscernible].  We want people who have been going through the various training that know the words, they know what's achievable and attainable and accessible to them, whether it's Albina Head Start, or licensed family healthcare providers.  Multiple sources of, like, what actually works for this to be able to access professional development.  
     >> Yeah, that's great.  
     >> Can we come back to this motion?  
     >> No, no.  I was just ‑‑ 
     [Simultaneous speakers] 
     >> Okay, we will come back to preschool promise, and right now, we're going to jump to the equity fund rules.  And Katie Thiel is going to walk us through this.  I just wanted to say once again, and Kelly knows this because she was on the advise committee along with myself, that Katie and LaQuisha did a fabulous job of walking the draft through this process and coming up with a document that I think represents all the input we've received, and going to suspend that until we are ready to really see some exciting grants.  Thank you for your work.  
     >> My name is Katie Thiel, senior policy analyst with the Early Learning Division.  So as was mentioned earlier, the equity fund early learning program is a new program set up by the 2019 legislature through the Student Success Act.  We were fortunate enough to work with a group of stakeholders, all parts of the state that help us really develop these rules.  The process that they went through is very aggressive, within a week's time, and I was fortunate to enough to work with Chair Miller on the rules.  With two two‑hour meetings, the rules advisory committee really came up with a solid set of rules, because of the timelines we were under, we filed with the secretary of state's office after that second draft meeting.  They continued to refine their work in the third meeting.  And have since met just one more time last Friday to take in any of the [indiscernible] and review the staff recommendations on the changes.  So the body of work that the stakeholder group underwent was amazing in a very short amount of time.  And I feel like they left ‑‑ I think they left the process feeling like their voices were heard, and that we came up with a set of rules that they could take away and feel like we can implement this program.  
     So I'll just walk through a couple of items.  The legislature set up this program.  The rules advisory committee spent a fair amount of time really trying to figure out how to focus the funds toward culturally specific organizations within the boundaries that the statute gave us.  So we had to navigate some waters to try to get to that ‑‑ to get that point.  
     They were able to add in ‑‑ so the statute requires that the providers meet two or more factors with systemic disparity, including race, English language proficiencies, socioeconomic status, and geographic location.  Allowed by statute to require that their programs demonstrate that people in leadership positions belong to the cultural community served.  And so that was a significant shift in the conversation.  We were really struggling with how to really get to those culturally specific organizations, and I think that was what helped us get there.  
     >> [Inaudible] 
     >> Exactly, exactly.  
     >> Bottom of page 4.  
     >> The members were really wanting some assurance, the program was building up or starting this new effort that there was an expectation that funds will continue.  So we built an allowance that depending on funding availability and program performance, that the grant could be renewed for two additional biannual cycles, giving the grantee up to six years.  The first set of grants will be the one in five years.  
     It was interesting that conversation, Kelly.  You can weigh in here.  They were making the point that many of these organizations may be small, the first around the state, and the idea of starting up a program, expanding a program only using it for one year, it's just such a disincentive to invest.  
     So, interested [indiscernible] having been in the legislature.  
     >> I'm a little perplexed on how it's going to work.  Unless you hold that funding of the original 10 million to ensure that you can fund for six years, approach rations in the next budget.  
     >> We did make the renewal dependent on funding availability.  
     >> I think there was a perception there would be ongoing perception.  
     >> I think it's dependent on the revenue.  But the funding ‑‑ if there is 10 million [indiscernible].  
     >> Another issue that [indiscernible] the last meeting, or another issue was the makeup of the grant review committee.  So they had some specific recommendations around that that have been incorporated into the rules.  Clearly wanting that the bulk of the membership of the review committee to be made up of those who have experienced disparities and really wanting three or more disparities.  So we've agreed upon language that would require at least 2/3 of committee members to be made up of those factors.  
     Taking you back to the step, also interested in giving preference.  They wanted to put in a requirement for three or more factors of disparity.  I think that will get to those organizations also.  There was also a significant amount of outreach that occurred, in addition to the advisory committee.  We did have a public hearing on the rules, although we had a couple of folks listen in, there was no testimony delivered.  We had six or seven written comments.  A really small number.  
     In addition to the stakeholder work we did, I know a number of our raft members were working to get the word out and input on the rules.  The rules that you have in front of you today reflect all of the changes to date, including the raft from last Friday.  I recommend your approval of those rules.  
     >> All right.  Thank you, Katie.  
     >> I have one comment.  I love all these rules around equity.  I think that warrants a lot of care and attention.  That is the work [indiscernible].  I was acknowledging how much goes into the background of actually doing this well.  
     >> So we have a number of outreach and technical assistance opportunities that are going to be available to applicants.  The application is due to be released today, this afternoon.  
     >> [Inaudible] 
     >> Yes.  And it will close on April 2nd.  As you can imagine there's going to be a lot of work trying to get information out there.  Their brand application.  So, we have a couple of webinars that are coming up as early as next week.  Actually, one in English, one in Spanish.  That's going to really provide an overview of the application.  We also have a third webinar scheduled later on in the month to walk through the grant application platform.  And this is the way that they're actually going to submit their application.  
     In addition to that, we have a series of after hours help line hours.  Wednesday evening throughout February and March.  It will be available on hand.  We will be able to take English and Spanish.  The RFAs being in English and Spanish.  And the grant application portal will be available in English and Spanish as well.  So we will be able to ‑‑ and we have a language line that will help.  
     And so in addition to that, we have a series of regional community sessions that are scheduled across the state.  And another opportunity for the team to go out, meet with prospective applicants, answer any questions, walk through the application, see what the needs are.  You have five of those scheduled.  I think a few of them are still being scheduled right now.  
     And then the other thing, I think when alluded to it earlier was around the small business development centers.  So we met with them, and are going to be really advertising them as a local place where applicants can go to grant support.  So that's going to be another way for applicants to receive some assistance.  
     >> Did you mention the early learning hubs as a potential vehicle to help inform their communities or their head starts or their preschools about how to go about this?  
     >> Actually, we are actually reaching out to all of our partners, including hubs will be a part of that as well.  The way that we're going to effectively reach those who we haven't traditionally engaged, doing things a little bit differently.  I really appreciate your comments earlier.  We're going to rely on our partners to help us with that.  Really want to reach those that haven't traditionally engaged.  
     >> And I would just once again ‑‑ and I know I said this in other contexts in today's meeting, but look at the council member sitting here as part of those partners that should be integrated in your outreach program.  Stage 7, let Katie know in that.  So just look at us as part of that network.  
     >> No problem.  
     >> Thanks, George.  
     >> Just to clarify, in some of the public comment, I know that people from ocean network and center for children with special healthcare needs kind of argued that that group, children with special healthcare needs, was an area that has some disparity.  The families ‑‑ the children and families of children with special healthcare needs have some disparity.  And it looks like from the comments, it says that there was no changes to the rules, but organizations and programs that support people with disabilities could apply for these funds as long as they met the eligibility criterion.  Is that correct?  
     >> Yeah.  The statute was specific to the culturally specific early learning, and while I think the council could choose to add an eligibility criterion rule for this group that experienced disparities, they would still have to meet that culturally specific criteria in order to [indiscernible].  
     >> So I guess my point was they're not excluded from this as long as they met the eligibility criteria.  
     >> Correct.  
     >> Thank you.  
     >> Administrative rules, we adopt chapter 414 division as disclosed in the packet [inaudible] on January 3rd, today.  
     [Laughter] 
     >> Through the 30th.  
     >> Seconded.  Okay, any further discussion?  Those in favor, say aye.  
     >> Aye.  
     >> Aye.  
     >> Is there one more aye on the phone?  
     >> I'll just clarify ‑‑ 
     >> [Indiscernible] 
     >> Getting myself unmuted.  
     >> It was the January 27th version of the rules that you just acted on?  
     >> Yes.  
     >> Thank you.  
     >> Thank you.  And Katie and Keshia, thank you again for the great staff work on these.  Really very exciting.  
     All right.  So we've wrapped up.  We can't go anywhere without doing preschool promise.  So here is some suggested language, on page 6, under 0040, we would add the sentence, there are multiple ways to become a highly trained teacher.  Eligible to provide [indiscernible] the program.  Trying to incorporate what Kelly was suggesting earlier.  So that's one.  Does that sound good to council members?  Okay.  Thank you for that suggestion.  
     And then the other suggested language change on this handout that we just received a few hours ago, or minutes ago, is after educator advancement council to say and affected stakeholders.  Okay.  So, if those are acceptable to people, then the motion that I am looking for is I move to adopt chapter 414 division 470 as revised and stated January 30th, 2020, and growth on January 30th.  
     >> So moved.  
     >> Thank you, Peter.  
     >> Second.  
     >> I have a minor ‑‑ rather than saying highly trained teacher, say a highly qualified teacher.  
     >> That sounds more limiting.  Qualified I thought was what the spirit of what we said.  
     >> I agree.  I think that we're ‑‑ that was used to [indiscernible].  
     >> Yep.  
     >> Yeah.  Become a highly trained.  That's the terminology that's used.  
     >> I change my motion to say qualified instead of trained.  
     >> I agree.  
     >> I agree.  
     >> So we're okay?  
     >> All right.  
     >> Okay, we got it.  
     >> Any other things?  Now is the time.  All right.  If there is no other discussion, those in favor of adopting this amendment, say aye.  
     >> Aye.  
     >> Aye.  
     >> Aye.  
     >> Thanks, Angie.  
     >> All right.  It's unanimous.  
     >> Did you get mine on the phone too?  
     >> We did, Eva.  We got the whole council weighing in on this.  Unanimous.  
     >> I appreciate all the work in the last minute from this staff.  Well‑done.  
     >> Yes, this staff is really going last‑minute scribbling.  I've learned that.  Even at midnight.  
     Okay.  So.  Wow, council.  We went through a lot of material today.  
     >> Thank you, Gwyn.  
     >> Yes.  
     >> Thanks, Gwyn, and whoever else is leaving.  
     So, let's talk about March, if we could.  I know on the calendar that we sent out a few months ago, there was sort of a virtual hold ‑‑ a hold on a virtual meeting in March.  Are we sticking with that date?  
     >> I think [indiscernible].  Yes.  Okay.  Okay, so we have a whole ‑‑ we have a hold.  We do plan on having a meeting using that hold.  There was some consideration of the we wanted to put out a poll as well, or if that's just to confirm if that date still worked for all council members.  
     >> [Inaudible] 
     >> That was the concern, that it was listed in the schedule of the annual meeting of March 19th, but there wasn't a hole sent out in your calendars.  
     >> Currently a hold on all of your calendars from 9:00 to 11:00 a.m. on March 19th.  
     >> But that went out.  
     >> That's spring break.  
     >> That's before spring break.  
     >> The Friday before, right?  
     >> Thursday.  
     >> I'm not available that day.  I am going to be out of the country.  
     >> I think I'm flying out of town.  
     >> Okay.  So it's sounding like ‑‑ 
     >> It's virtual.  
     >> It's a shorter meeting.  It's not a day‑long meeting.  Sounds, like, though, we should sent out a doodle poll and try to find another day that works.  
     >> Okay.  Better do that right away.  March isn't that far away.  
     All right.  Anything else to come before the council?  Thank you, guys, for coming so well prepared.  Staff, thank you for having an amazing agenda put together with all the midnight hours.  And council, good work.  We are adjourned. 

